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Contextualization

Moving and Learning Outsid&LO)is an international actiomesearch project that aims at promoting the
practice of outdoor education through a plmased and physical activity approach in preschddiss project

was indorsedby the Portuguese municipality of Torres Vedras and it codnigh the participation of 7
partners from different countries. From Portugal, besides the municipality, the partners were a preschool in
Torres Vedras, Agrupamento de Escolas Madeira Torres, JI/EB Conquinha
(http://moodle.madeiratorres.comy, and a faculty from the University bisbon Faculdade de Motricidade
Humana [ittp://www.fmh.utl.pt/pt/ ). The Croatian and Estonian partners were 2 preschools, Kindergarten
Matije Gupca |Ifttp://www.os-mgubec.hr) and Kindergarten Nabahtfp://www.naba.ee/en/private-
kindergartennabg), respectively. The Greek partner was an NGO called Payzontas
(http://paizontas.gr/index_en.as) and the Norwegian one was the Queen Maud University College of Early
ChildhoodEducation ffttps://dmmh.no/en). The MLO project was carried out during the period of 30
months from thel5" of October, 2017 to 1&of April, 2020.

The knowledge and scientific background aboultural differences regarding the approach to preschool
learning processes between Northern armmuifiern European countries served as starting points to devise
this project. In Northern countriespamely in Sandinavia, the preschool curriculuand practiceis
predominantlybased in play and child lestrategies in whichautonomy andthe contact with natural
environmentsare privileged While in the Soutfthe pedagogical practices are strondéfinedby thepursuit

of academic succesmd standardizedadult ledprocesses, whiclprivilege indoorsitting activities to foster

the learning of writing, reading and counting skillherefore, the underlying motivation behind the MLO
project was to devise a set pfactical tools that could be useful to change this paradigm, in order for children
in preschoolsto usethe outdoa as a place where they can learn and develop through outdoor play,
autonomy, independent movement, contact with nature and their communities

t I NI ghSicédin@roles
There were several steps taken in order to initiate the MLO project.

Firsty, in October 2016, the Municipality of Torres Vedras and the kindergartens Naba (BEtaadGupca

(HR) attended an Erasmus+ Contact Seminar in Turku (FI) within the field of school education, more
specifically, Early Childhood Education and Care. From this seminar came the idea of designing a project that
could address a common interest: the developrhef the offer of outdoor activities for preschoolers in the

three countries

Secondy, the municipality of Torres Vedrasvited the Motor Behavior Laboratory of th&aculdade de
Motricidade Humana, University of Lisbda,conceive annternationalaction-research project that would
privilege play based and outdoor pedagogical practices of early childhood education as promoters of
OKAf RNBY Q& -beifglTHisipiojeckshoird inklGdk & diagnosis of the use of outdfsipedagogical
activities and free play as well as an assessment of the perceptions of teachers, caretakers, staff and parents
regarding the use of the outdoog collection of traimg resources pack and communication matefiahd

a set of guidelines as best practice indicatdise Faculdade de Motricidade Humana would be responsible

to devise theproject in terms of methodologiescintific and interventional approaches and dissemination

of the research findings international peer reviewed journals and academic conferences.

Thirdy, although Portuguese municipalities have increased responsibilities and a reinforced role in the
definition of local educational policies and strategies, it was necessary to involve as partner the Agrupamento
de Escolas Madeira Torres so that the researahdcalso take place in a Portuguese kindergarten.
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Fourthly, the group of researchers in the Faculdade de Matiacie Humana suggested the inclusion of the
Queen Maud University Colle@f Early Childhood EducatianNorway, as an important partnelorwegian
preschool childrenregardless of sometime®rysevere weatheconditions play outdoors most of the time,

and their educators and caretakers value the experience of the outdoor as a fundamental for learning and
development. Moreover, professiondt®m that institution are recognized worldwide as experts on teaching

of outdoor play and learning in Early Childhood Education Centers (ECEC), as well as conducting research
studies in this area. In this way, it was important to have them included dsguarin the project so that

their good practices could be shared among the other participants.

Fnally, it was established a contact withayzontagsreek NG@ue to their work in Greece in projects related

with play provision and play advocadhe locaknowledge of preschools and municipal institutions detained

by Payzontas was a valuable asset in order to gather the interest of preschools from Athens to become
participants of the MLO project.

All partnershave participated in transnational partnerships, either with financial support from the Erasmus+
program or with national programs. Although this is true, with the exception of both universities, none of the
other partners hd ever participated in a profg with this dimension: 5 different countries and 7 different
partners.

The project involve all partners in its different roles, working as an organism where each part contributes
to the whole having its specific rolahe educational community (childn as main actors, parents as
informants, educators and caretakers as participating obseryvits)investigatorasvho analyzed all results

and transforned them in new practices and guidelineand the municipality as docal policy maker and
disseminatorallowing the results to go back to the schools and to the children.

Aims of theproject

The Moving and Learning Outside project aimed at promoting the practice of outdoor education through a
play-based and physical activity approach in preschools. ted@nd supported by the kind of pedagogical
approach widely spread in Norway, ddROJECT AlIMEpPecifically at:

- Drawing changes on the perceptions of policy makers, teachers, caretakers and parents on the possibilities
of the outdoor as a rich and walble environment for preschool children's learning, development and well
being.

- Improving pedagogical competences of preschool teachers and caretakers working with children in the
outdoor environment, adopting physical activity and play based strategies.

These objectives were achieved through the implementation of different activities and tasks involving
children, preschool staff members, parents and municipality staff with the purpose of changing adult
perception regarding the benefits of outdoor play atite use of outdoor pedagogical resources when
working with preschool children. The design of the MLO, its conceptualization and methodological approach
was carried out by the team members of the Faculdade de Motricidade Humana. Therasganch stance

on which the project was built enabled the designed of each phase of the project to be based on previous
stages, including the feedback of the other partners regarding the processes which were being implemented.

Design of theproject
The design of thiprojectwas underpinned by a methodological framework constituted by four approaches:
1 Conceptual A methodological approach related with the conceptualization of data collection
materials and subsequent training activities.
f Descriptive A methodological ap@ I OK NBf I SR gAGK LIR2NINI&AYy3 OK?J
in the sociephysical environment.
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91 Participant A methodological approach related with the active involvement of teachers and children
as active caesearchers in the project.

1 ComprehensiveA methodological approach related with producing scientific knowledge (papers,
reports and other outputs) based on the juxtaposition of the three previous methodological
approaches.

In this senseafter an initial diagnosighe activities planned for thiproject aimed to contribute to 3 major
2dzi Ldzd &Y ¢ S+ OKS NI &pedagedical yesofirBes packOQuidoois Activitie® Guiddlines for
Preschool Educatiofsee Figl).

Initial assessment

1 Online surveys for parents and educators

 Photosandmap)Ay3d 2F (GKS LI F&@3INRdzyR | NBF& FyR
T / KAt RNByQa RNIgAy3aa FYyR AYGSNBASSA

1 Atraining course plan of 25h for teachers and caretakers to empower thel
with the knowledge and skills to implement tédacticpedagogical resource
pack

asSid 2F wmu OGAQGAGASE G2 g (SN
1 Enhancing knowledge and changing attitudes

1 Practical factors to make outdoor play easier

1 Play environment design and affordances

1 Practical Activities

1 International guidelines for the promotion of outdoor play and learning in
early childhood education centers
1 Scientificdissemination

Fig 1. Outputs and activities.

State of the art

Nowadays, there is a growing concern about low physical activity levels and health related problems in young
children. The sedentary lifestyle in modern societies is a global propd&rO, 2010and it starts early in

life. Moreover, it is indisputable the drastic decrease of children's opportunities forplese namely in what
concerns contact with the outdoors and with nature, or nature eleménaée e.g. Brussoni, Olsen, Pike, &
Sleet, 2012; Freeman, 1995; Gray, 2011, Lester & Maudsley, 2006; Moss, 2012)

Play is a pivotal feature of the biological and historical evolution of mammals; ontogaheticemains as

a vital neurological mechanism that promotes an adaptive reaction to basic archetypal emotions of shock,
anger, fear, disgust and sadness; and it also plays a therapeutic function of fighting against depression and
other negative aspect®f life through the enactment of cognitive processes that enable a sense of
achievement, control and happineéSuttonSmith, 2008) Play changes the architecture of the brém L.

Brown & Vaughan, 2010y operating simultaneously on several adaptive syst@tessure and enjoyment,

emotion regulation, stress response; attachments, and legrand creativitf | YR GKSNBF2 NBE Of
is addressed aa selfprotecting procesthat allows maximizingdaptive capabilities, resilience, woking
—n 3
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and health (Lester & Russell, 201Mlay is a leading source of development and learning for childirés.

the universal cultural language children adopt to communicate witghr inner and outside worlds and a
privileged mean to exert participation in their communiti&®pes & Neto, 2014)

There is a lot of research that supports and documents the importance of the play for children's development,
learning, health (both physical and mental) and quality of (@&eng & Johnson, 2010; Gleave & Cole
Hamilton, 2012)Play is the leading source of development in the agdsvéen 2 and 6 according to
Vygotsky. They are also the years when children play the most. When possible, they spend their days at play.
They develop their bodies and minds through play while they are inventing games and dramatizing fantasies
(Frost, 2012) Through play children develop intrinsic interests and competencies; learn how to make
decisions, solve problems, exert setintrol, and follow rules; learn to regulate their emotions; make friends

and learn to get along with others as equals; and exgmeé joy(Gray, 2011)In a study about the connection
betweenpred OK2 2t SNEQ FTNBS LI | & I y R/eigazNeto,lafid Riefie ROMB)N@ G A 2 v I
out that less time for free play is related to more disruptive behaviours in preschool children, suggesting that
free play might help to preent the development of disruptive behaviours.

Playing in outdoor environmentd & Fdzy RF YSy Gl f F2NJ LINRPY2GAy3d OKAf RN
complex and diverse natural landscape characteristics are associated with increase play affdifejantcés

2004) (ildren's outdoor play in general has great importance for increased physical activity, which in turn
has a number of positive health effects (less overweight, better physical form, less cardiovascular diseases,
etc.), better mental health and quality dfd (both for the child and for the family) , better cognitive (learning
outcomes and academic skills) and social competence (better social relatilsosbetween different ethnic
groups), better adaptation in school life, and reduction of antisociablEur and vandalisnBrussoni et

al., 2012; Burriss & Burriss, 2011; Cheng & Johnson, 2010; Gill, 2014; GleaveHanaltite, 2012; Moss,

2012)

The same positive effects have been found in studies on the effect of children's play in(setieeg. Moss,

2012) Fjgrtoft (2004)found that children playing in the natural environment, when compared to those
attending normal preschool activities, displayed better coordinative skills. Unpredititg is one of the main
features of the play activitilester & Russel2014) and, therefore, children seek risky forms of play in any
play environment, namely in play spaces with natural and moveable featBeagiseter, 2009Also, when

playing in nature, research has also shown that this is important for children's relationship to nature and
nature/environmental consciousness, independence, space orientation ability pkog belongingsee

Lester & Maudsley, 2006 for review of existing research)

Playing in the outdoors enables children to be in contact with more risky play affordances. In a study
conducted with preschool childrenSandseter (200 8efines risky play as thrilling and exciting forms of play

that take place in physical and emotional stimulating and challenging environments, involving & risk o
physical injury. In this same work, Sandseter categorizes risky play in six categories, playing with great
heights; playing with high speed; playing with harmful tools; playing near dangerous elementsaraligh
tumble play; and playing where the childrean disappear escaping adult supervision.

Through risky play children engage in challenging, thrilling and scaring physical activities exploring bodily
boundaries between being in and out of control in order to overcome the fears, unknown and unagertaint
which in the first place drew them to those activiti@Soster & Gleeve, 2008; Sandseter, 2010; Sandseter &
Kennair, 2011; Stephenson, 200B)sky play experiences enable children to engage in deep and immersive
play which allows the development of survival skills and to conqueifaaghes, 2006 Moreover, risky play
situations are likly to create conditions for children to build up their setintrol in managing risk playing
experiencegCoster & Gleeve, 2008n the toolkit to assess and improve local play opportunities developed

by PlayScotland, it is reinforced that by offering children risky play affordances, children learn to recognise
and assess risk for themsehasd to test and expand their capabiliti@SoleHamilton & Crawford, 2011)

On this matter,TimGill (2007)argues that there are three main arguments in favor of children's contact with
risk throughout development:

1 ¢ Experiencing certain types of risk helps children to learn how toage those risks. Such arguments
underpin initiatives that teach children practical skills that help them to deal with risk, such as swimming or
road safety skills;
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2 ¢ Many children like riskaking and look for risky situations. This argument underpitgtives such as

GKS ONBlFGA2y 2F a1ldS LINyJa YR 20KSNJ WSEGNBYS &Ll
to compelling enthusiasts to pursue them in streets and other public spaces, where risk is more difficult to
control.

3 ¢ Byundertaking activities with a degree of risk during childhood, children might gain other benefits, such
as the development of risk management strategies and the ability to make appropriate decisions later in life
related to substance use, relationshipagasexual behavior. By dealing with risk and overcoming challenging
situations, children also become more adventurous, resilient;reélint, entrepreneurial and happy with

life.

Nevertheless,hte concept of childhood has changed and a generationallsksfoccurred from playing freely
outdoors to anorerestrictedand sedentargthos of play in théndoors (dements, 2004; Francis & Lorenzo,

2006; Ginsburg, 2007; Kemple, Oh, Kenney, & SButiahue, 2016 Concomitantly, children's independent
mobility, meaning their parental licenses and opportunities for autonomous movement in the local
community, in thei school itinerary and to other meaningful places have become very restriBtegsoni

etal., 2012; Lester & Maudsley, 2006; Shaw et al., 201 deprivation of publispace use for independent

travel is particularly noted in the United Statéslparone & Pacilli, 2012hnd in southern European
countries, such as Portugal and ItéBordovil, Lopes, & Neto, 2015; Marzi & Reimers, 200t&) playability

of urban neighbourhoods has also been compromised, preventing children from playing freely outside
(Francis & Lorenzo, 20Q8¢ading them to spend more time in indoplaces such as homes, day care and
schools(Kernan, 2010)An ircreased safety focus on eliminating all opportunities for risk in children's lives
has been thoroughly adopted by an oy@otective society, which is driven by falselieves, misconceptions

and moral judgements regarding safety and parental rearing dflrelm (Thomas, Stanford, & Sarnecka,

2016) Theconcernwith "stranger danger(i.e., fear thatchildren can be kidnapped by stranggmsith the

fear of being sued by accidents and injuries, #mel pressure from the insurance industry to avoid any
injuries(Brussoni et al., 2012; Gleave, 2008; Lester & Maudsley, 2006; Sandseter &28d6d&kar, Wold,

Ddzy RSNA SY I 3 reinf@ceNde Hegivdf alhcentury ultrasecuritized childhoodA part of the

safety focus is alscelated withthe traffic situation and the fear that children would be harmed by cars
(Gielen et al., 2004; Gray, 2011; Jelleyman, McPhee, Brussoni, Bundy, & Duncan, 2019; Witten, Kearns,
Carroll, Asiasig & Tava'e, 2013)eading to aestrictionof OKA f RNBy Q& | OOS awhiciaBo NI & A |
contributes to the decline of outdoorfree play(Tranter, 2015)Addiionaly, the increasing concern with
cognitive skills and a traditional view of the learning proce$ere nonplay strategies are used as a vehicle

for learning and developmer{Frost, 2006K I S f SR (12 | RSONBIaS 2F OKAfR
pre-school settings. In preschools, methodologies that useptsetiteaching, computerized learning and
standardized assessment have become pop(#dmon, 2003)and at the same time the full potential of
outdoor experiences is not properly valued. Research shivaspred OK2 2t SNEQ LIKe&aA Ol €
characterized as sedentary throughout their preschool &y H. Brown et al., 2009n addition, at home,

many children spend an excessiveamt of time in front of screens (television, video games and computers)

and children's free play with other children has declined shaf@kay, 2011)Today studies indicate that

LI @ Ay ylIGdz2NBE SYy@ANRYYSyGa y2 f2y3aSNI KFE@S (GKS al
in neighbourhoods and nature environments is replaced by adult led and organised ac(Sitags 2011;

Skar & Krogh, 2009Amongst early years practitioners there has been a recent resurgence in the provision

of outdoor play, and an increasing interest in Forest schools and the outdoor schools in some areas of
ScandinavigFrost, 2012; Tovey, 200Hlowever, these positive experiences have not been widespread.
Sandseter and Sando (201@nderline that Norwegian earhchildhood education and care (ECEC)
practitioners view risky play positively compared to practitioners in other Western countries.

In sum, nowadays the lives of children and young people, particularly in economically developegsociet

are under a series of constraints that limit their motor, social and cognitive development, as pointed out by
Netoand Lopes (2017hamely:

- The increase in screen culture, which implicates a predominantly sedentary involvement by children;

- The progressive disappearance of the "street game culture”, also caused by changes in children's spaces,
affected for examfe by the increase in traffic density and the urbanization phenomenon;
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- The increased sense of insecurity that drives families to change the standards of freedom in their children's
education, often taking a restrictive and overprotective position;

- Theincreased formality of school life, with more organized curricular activities and less free play (e.g., little

recess time);

- The increase in institutionalized activities and games (sports, artistic and religious activities), which often
function as'parallel schools”, with some children having heavier schedules than many adults;

- The decrease in the levels of independent mobility, which led to a significant decrease in the autonomy of
children in the urban space in recent years.

In order to tacklethe play deprivation, namely in the outdoors, and the lack of physical activity that
characterizes contemporary childhood, national and international guidelines and recommendations have
been advanced by researchers, paediatricians, play advocates, andasganizations spread around the

world. The International Play Assaociation (IPA) clearly underlines the importance and implications of fulfilling
article 31° of the Convention on the Rights of the Child. In this way, the right to play, recreatiorgisest |

and participation in cultural and artistic life is not only a fundamental right of every child, and also a promoter

of significant societal benefit® NICEF, 2014)he finaPosition Statement on Active Outdoor Pdtates that

access to active play in nature andtdoorst with its riskg is essential for healthy child development,
NBO2YYSYRAY3I GKI G OKA HifRRdtdd play dutdaokslidalN@itomys thanmie Séhook ¢hidl & S
care, community and nature) should be increag@temblay et al., 2015A recent systematic review also

dzy RSNI AySa (GKS AYLRNIFYyOS 2F adzZll2NIAy3d OKAf RNBYQ
OKAf RNByQa KSI f {(Btusdony & al.| 2015ph&rBcodnifiof that playingSaétively outdoors

has seveal benefits for the development of children, is the basis of different initiatives that have emerged
with the aim of promoting free and spontaneous pkgyg., ParticipACTION, 2015; Tremblay et al., 2015)
According to physical activity guidelin@sto 4yearold childrenshould be physically active eveatgy for at

least three hours, spread throughout the d@HO, 2019)

Very recently the American Academy of Pediatrics reinforced the need for clinicadigxs to tell parents

about the benefits of play, and also emcourage themnto grant theirchildren opportunities for free play,

namely in the outdoorgYogman, Garner, Hutchinson, HiBasek, & Golinkoff, 2018)

Considering the current state of the art and the aboW& y G A 2y SR 02y OSNya |FyR ot
outdoor play, it is important to carry out initiatives and projects that comprise both scientific and
interventional domains in a crosaltural perspectie. The Moving and Learning Outside project aimed at

filling this gap (see fig. 1). The first step viasenable the partners to make an initial diagnosis of the
opportunities and perceptions regarding outdoor play in each preschool (initial assessnhergpcbnd step

gl a G2 ONBIFGS I ¢S OKS NI acChagterR)hatyvauld erdpavededeh&siand | O |
caretakers with the knowledge and skills to implemént 4 S 2 F LN} OGAO0OSa G2 SyK
activity and play in the outdosr Thethird step was to devise a set of 12 activities (Didap&dagogical
wSaz2daNDSa tFO1 F2NI ¢SHOKSNE FYyR /FNBGF]1SNBRO ol aSR
motor, social, emotional and cognitive development in the outdoorst@u2 - Chapter 3). Finally, and
stemming from the liree previous phases, a set of Outdoor Activities Guidelines and Recommendations for
Preschool Education are presented (Output Ghapter 4) to be made accessible online to researchers,
teachers, practioners, play advocatesprganizations, municipalities, policgakers and other relevant
stakeholderss K2 KI @S Iy AYy(iSNBaid Ay LINRY2GAy3a OKAf RNBYyQ3

Initial assessment

The toolkit

Theinitial assessmentvas devised upon the premises of two different axis and levels of intervention within

the different school community actors. In order to engangeents and school staffn the need to increase

OKAf RNByQa 2LILR2NIdzyAGASE F2NJ LIX F@Ay3d IyR fSIFNYAY:
regarding the existing benefits and constricts for children to play and move freely in the preschool outdoor
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spaces (axis & questionnaires for parents and school staff | yR (2 OKI N} OGSNAT S O
different play settings, together with their perception regarding the meaningfulness of the outdoor play
experience (axis & mapping of play space, observati@NA RX OKAf RNBy Qad RNINgAy3Ia
Prior to data collection a declaration of consent was delivered for the participants in the study (Appendix 1)

5FdF O2tftSOGA2y NBaA2dz2NDOSa LI O] G2 aasSaa LI NBydaqQ
A closeended questionnairéAppendix2p I & | LILJX ASR (2 | aasSaa LI NBydalrft L
outdoor environment as a promoter of a physically active and playful learning in each of the participating

preschools.

The first section of the gtionnaire aimed at collecting biographic data regarding the parent and the child

in question (e.g., age, gender, place where adults grew up, age of the dhillsecond section was about
comparing the different play experiences that parents had plagintgoors when they were children, with

the experiences their children have currenfdyg., where did adults play vs. where do children play; age for
different independent mobility licensesJhe third section aimed to assessNB Yy (i | £ 06 | NBI@ag NB ( 2
outside (e.g., reasons for not letting children to play outside, permission to play out in different weather
conditions) Finally, the fourth section assessddNB Yy 1 4 Q @A Sga 2y (KS(e.d Yimd NI | y
available for playing outdosr benefits of playing outdoors and important features to play outdoors).

51 G O2tfSOGA2Yy NB&a2dzNOSa LI O1 G2 FraasSaa GSIF OKSNE
A closeended questionnaire (Appendix,3jmilar tothe one for the parents, was also completed by teachers
YR OFNBGF{SNA (2 lFaasSaa GKSANI LISNODSLIIAZ2Y 2y OKAf
physically active and playful learning in each of the participating preschools.

The first setion of the questionnaire aimed at collecting biographic data regardingtheol staffand the

children that they are responsible fde.g., age, gendeyears of experience working with childrawymber

of children in the preschool grodipThe secondestion was abouthe institutional barriers for children to

play outside (e.g., identification of environmental and personal barriers, rules and policy for play in the
preschool, play under different weather conditions and appropriate clothing, and fatttatsnfluence on

the decision of letting children play outsidé@he third section aimed tmlentify school staff perspectives on

the importance of outdoor play (e.g., time available for playing outdoors, benefits of playing outdoors and
important features to play outdoors). An extra open question was added to this section that aimed at
identifying the styles of supervision when children are playing outside.

Mapping of play space

Guidelines for this specific task (Appendix 4) were sent to preschool partners. School staff were asked to
draw a sketckhmap of the school playgrourehd take photos of the different play areas where children play.
Each play space was identified with atéetand a brief description of main environmental features was
added.

Observation grid

Guidelines for this specific task (Appendix 4) were sent to preschool partners. School staff were asked to
complete a observation grid ¥ OKAf RNBYy Qa 0 S K H{AppeaddeSYEdcty playi &ed wasi | & 3
observed 3 times (on different days or on the same day but at different time periods that children spend
outdoors), each time corresponded to a period of 5 minutes. The idea b#figwaas to access the dynamics

of play of each area used by the children.

/| KAt RNBSyQa RNI gAy3Ia

Guidelines for this specific task (Appendix 4) were sent to preschool partners. To better comprehend
OKAf RNBYQa LISNRLISOGA DS A cersfry 1 ddopRa2participdidiyltedhhigidthaivids O S &
I RSljdzt iS G2 OKAft RNBYyQa OdzZ GdzNS&a |yR Il y3dza 3Sad / |
spaces. Based on the drawings, the teacher conducted an individual showgtseatiired interviewjn which

children reported about the reasons of their choices, the places they dislike, the most exciting places to play
and the elements children would add to their playground.
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moving and learning outside

Photo/video diary
Guidelines for this specific task (Appendix 4) wsat to preschool partnerd.he idea was to have at least

one photo or video (optional) for each period of the 5 minutes observation of children playing in each area.
A minimum of 3 photos was requested for each play area. Photos are a valuable sourata db d
complement the assessments using the play space observation grids.

Results

wSadzZ Ga NBIFNRAYI LINByGaQ ljdzSadAz2yyl ANSa
Thequestionnaires were completed by 184 parents. Tinenber of respondents varied across countries: 62
in Croatia, 41 irEstonia, 35 in Greece, 15 in Norway and 31 in Porti@a to the small number of
respondents in some countries, data should be interpreted with cautibwst respondents were mothers
(mothers: n=133; 72.3%; fathers: n=51; 27.7%) and139 (75.5%) grevheyxity and 45 (24.5%) grew up in
a village (in Portugal more parents grew up in a village).

¢ KS NBadzZ §a NBIFNRAYyI OKAftRNByQa2 I yR LI NBydGtaQ LIXx I

100
90
< 80
< 70
g 60
% 50
=3 40
= 30
20 ‘
' Tl all S Jul Wl o ]
0 | [ [ [ O O | [ ]| . |
a S k2 < a P a S 2 P a S 2 < a P
c o c o c <] c o c o c o c o c <]
o o o k=] o k=] o k=] o k=] o o o k=] o k=]
a 5 & g & § & § o 56 & & & 5 & B
Local park Wild nature  Streets Home Friends' home Own or School  School inside
environment around local friends’ outside
area garden

m Every day mEvery week mOnce a month mLess than once a month m Never

Fig.2. Where did parents and children play when they were 4 toéyears old.

As shown in Fig. 1. There were sonféedences between generationegarding play spacesamely, parents

played at sreets, homeandat school (more than 50% everydawhereas hildrenplay mostly at bmeand

at school (more thars0% everyday)Most parentsalsoLJt @ SR S@SNE ¢gSSandbth | FN
parents and children played at least once a week at a local phsgke were also somefterences between
countriesregarding play spacesamely: paying at wild nature / forst and at streets around local areas

more frequent in Norwayand daying at local parks less frequent in Estonia

The results regarding the mean age for parents to grant the different mobility licenses are presented in Fig.
3.
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Fig.3. Mean age for parents to grant the different mobility licenses in the different countries.

As shown in Fi@, according to the resgnses in our

sample, parental licenses of independent mobility are

granted earlier in northern Europe than in southern Europe. For instance, the license to play outside (not in
the backyard or fronyard) is granted usually around 6 years of age in Nortuatypnly at 12 years of age in

Greece.
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These results highlight th&reek ad Portuguese parents refer to more barriers for children to play outside
than the other parents, specifically, regarding media aleBseéce=48.6%; Portug#élt.3%) and stranger
danger (Greece=62.9%; Portugal=80.6%he lack of plagpaces and paoplay facilities are also highly
mentioned in Greecg74.3% and 80%, respectivelijowever, most parents let their children play in the
aryYS gleakall 0Sa a GKS& RAR oO0p1oM:0d 2KSy GKSe@
before (873%) (see Fidp)
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Fig.5. Reasons for not allowing children to play outside in the same ways/spaces as parents did when they
GSNBE GKSANJ OKAf RNByQa | 3So
Regarding weather conditions most parents think their children should be allowed to play outside in rain

(73.9%), snow (97.3%) and cold weather (91.3%). In Norway, all parents think children should play outside
despite all weather conditions (see F&j.

Croatia Estonia Greece Norway Portugal
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Fig.6. Percentage of parents that believe children should be allowed to play outside in different weather
conditions.

The expectations about time distributiorgarding free play or adult led activities indoors and outdoors are
presented in FigZ. In our sample, Norwegian parents believe children should play freely outdoors more time
than parents from the other countries.
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Fig.7. Hours that parents think ddren should be playing freely and doing activities led by an adult indoors
and outdoors

Most parents believe that their children should spend more time playing outside in preschool (81%) and
when not in preschool (81.5%). See Big.

Croatia Estonia Greece Norway Portugal

Frequency (%)

m more time playing outside in preschool  ®mmore time playing outside not in preschool

Fig.8. Percenage of parents in the different countries that would you like their children to spend more time
playing outside in preschool and when not in preschool.

Most parents (57.1%) believe that by playing outside children become healthier. Happiness is aksatiyequ
mentioned as a benefit of playing outdoors (48.4%) (seedkig.
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The results regarding the play features that parents considered important for outdoor play are presented in
Fig.10.
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Fig.10. Features that parents consider important for outdoor play

wSadzZ & NBIFNRAYI peicbpdosofBe@utdogf R OF NB G+ 1 SN& Q

The questionnaires were completed by 32 teachers and caretaketls ages between 22 and 64 years
(M=40.4 yr}, and experience dealing with children between 1 and 39 years (M=14.7Tea)hers and
caretakers were responsible for 10 (Greece) to 29 (Croatia) (M=20) children, depending on the ddmntry.
number of respondents varied across countries: 6 in Crpafitn Estoniap in Greece4 in Norway and in
Portugal. Due to the small number of respondents, data should be interpreted with caution.

wS3IFNRAY3I GKS LINB&EOK22f oO6FNNASNBER (2 OKAfRNBYyQa LI
barriers (see Figl).
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When analyzing these results by country (g1 6 S OFy aSS (KIFG b2NBS3IALY GS
whereas @eek teachers consider there are more barriers (eweather conditions)
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Regarding the rules concerning playing outsig®,8% of the teachers say there are no rules preventing
children from playing outside. There are a few rules reldteaveather conditions (Norway and Estonia).

Most teachers (65.6%) say there is no specific school policy concerning playing outside. The percentage of
teachers that claim that policy exists varies across countries (50% in Croatia; 50% in Estonia; @&ejn Gre
75% in Norway; and 0% in Portugal).

In what concerns play in different weather conditions, most teachers think children should be allowed to play
outside in rain (83.3%), snow (100%) and cold weather (100%). Only in Croatia and Portugal some teachers
(16.7% and 33.3% respectively) did not consider children should be allowed to play outside In rain.
addition, in southern countries (Portugal and Greece) children do not have special clothing to play outside in
bad weather conditions. All teachers imiay, 90% of teachers in Estonia and 33.3% of teachers in Croatia
mention that children have special clothing at school to play outside in bad weather conditions.

Regarding the reasons that influence the decision of letting children play outsiehers were asked to

rank them according to their importance (rankgImost influent; rank 4t S &G Ay Tt dzSyd o o
beliefs and school conditions were the major influencebkereas parental influence was the less valued
influence, ranked in laplace by 50% of the teachefsee Fig.3).
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Fig.13. Influences the decision of letting children play outside

In all the countries, children spend more time playing outside in the Summer than in other seasons (specially
2 AYGSND o | OO02 Mdpdrty, Blorwiay is theSchudtfy Svhkke @hildren spend more time playing
outside, whereas Greece is the country where they spend less time playing outdiaet, the mean number

of hours that children play outside during the winter in Norway (about 3 &jpigralmost double than the

mean number of hours children play outside in Greece during the Summer (seé)Fig. 1
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Fig. 4. Hours per day playing outside in the different countries

In most countries, except for Greece, teachers think that children spend enough time playing outside (Fig.
15).
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Fig. B. Frequency of teachers that believe children spend enough time playing outside
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moving and leaming outside

Regarding the expectations about time distributiéree play was quite valued by the participating teachers
since most teachers believed children should spend more time in free play (both indoors and outdoors) than
doing activities led by adults (Fid)1

3.5
3
2.5

15
' I I I | II I

Total Croatia Estonia Greece Norway Portugal

N

(62 B

Suggested time distribution (hours /day
o

Indoors
Outdoors
Indoors
Qutdoors
Indoors
Outdoors
Indoors
Outdoors
Indoors
Outdoors
Indoors
Outdoors

m Play freely m Doing activities led by an adult

Fig B. Hours that teachers thinghildren should be playing freely and doing activities led by an adult indoors
and outdoors

Regarding the benefits of playing outsidehen asked to mention the 3 major benefitsiost teachers
mention thatchildren become healthie5B.1%) and more cre@e (50%)y playing outsid€Fig. T).
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The results regarding the play features that teachers considered important for outdoor play are presented in
Fig. B.
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Fig. B. Features that teachers consider important for outdoor play

Results regardinghe mapping of play space, observation grids and photo/video diaries

In order to better comprehend the relation between children and the physical and social envirboimen

the playground in each patrticipating preschool, the results on the mapping of play space, observation grids
and photo/video diaries are presented together. The theoretical concept from which this perspective yields
from, it refers to affordancefGibson 1979; Heft, 1988; Lim & Barton, 2010; Sandseter, 2009)es from

the field of ecological and environmental psychology

Next these results are outlined by each country
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moving and lesming outside

Croatia

Croatian partners divided the playground in 4 areas (see%&md Table L

Fig 19. Sketchmapand photosof the school playground in Croatia

Table 1. Description of the physical settings amore frequentbehaviours in each area in the Croatian
preschool playground.
Area Description More frequent behaviours
A Physical description arldyout concrete field, Walking, travelling through the spaddse of
wooden structure for playing, places to-sit natural features (e.g. trees, bushes, mounds.
bench, trees, areas to hide, grass field hills), Playing alongPlaying together
B Climbing construction in the shape of a train  Walking, travelling through the space; Sitting
climbing and clambering, carousel, teeter and gathering; Movement (e.g. running,
jumping, climbing, balancing, rolling); Risk ar
challenge (physical); Playinggether
C Freestone, swings, place to-bnch, trees, Walking, travelling through the space; Playin
open grass field gAUK SftSYSyida o¢l GSN
Movement (e.g. running, jumping, climbing,
balancing, rolling); Playing alone; Playing

together
D Concrete field, toboggan, wodden log for plax Walking, travelling through the space; Use ol
big tree with dirt field, teeter (in the natural features (e.g. trees, bushes, mounds.
background) hills); Playing with elements (water, earth

®Y dzR 8 = Uaelof/sBn¥es (faste, smell,
sight, sound, texture); Playing with props/loo:
parts; Playing alone; Playing together

% = 17
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Estonia

Egonian partners d|V|ded the pIayground in 4 areas (seeZBgnd Table )Z

[T

F

Table 2. Description of the physical settings amore frequentbehaviours in each area in the Estonian

Parvine
NN NN

Fig 20. Sketchmap and photos of thechool playg und in Estonia

preschool playground.
Area Description

A

Creative play area / shelterd’he play area featureashelters.
The largeoneaccommodates a table and seating, fun pictur
on the walls, treeshaped chalkboards for writing/drawing in
chalk, and a weather watching calendar. The smaller shelte
gl a odZAf G o6& LI ISyhied A large tracton
tire filled with sand sits in the area between the two shelters
surrounded by tree trunks for sitting and climbing, there are
TS6 GNBSa Ay (GKS I NBlI® ¢KS
cultivation boxes (beds where various plaate grown in the
spring/summer) are located next to the play area. Outdoor
tables with benches are situated next to the plant cultivatior
boxes. The play area is easily accessible from the
1TAYRSNEINISYyQa O2dz2NIe&l NR®
Sandbox areaThe sandbox area is surrounded by a woodel
terrace,featuring tables/seating made of EUR pallets; a tabl
sits in the middle of the sandbox area which is accessible fr
all sides. In one end of the sandbox area there is a small sli
on which children can slide into the sandbdr.the other end
of the sandbox area are located a large chestnut tree, three
spring riders, and small hills. One can walk around the sanc
area in a circle.

Climbing area (Dragon)rhe climbing area features a large
climbing installation called the Dragon; the Dragon is
accessible by way different ladders and climbing walls.

/| KAt RNBy Oly aftARS R2gy (K
L2t Sé¢sx LXIFe& YR Ot AYDd | ONR:
side of the climbing area there are trees and a hill while the
other side features shrubs.

Swing area The swing area features two spring riders and fc
swings; the area is accessillem all sides, shrubs and the
fence surrounding the outdoor area are close by. There is a
bench in the swing area. A path with light cover heads from
the swing area across the outdoor area.
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More frequent behaviours
Walking, travelling through the
space; Use of senses (taste,
smell, sight, sound, texture);
Movement (e.g. running,
jumping, climbing, balancing,
rolling); Playing with
props/loose parts; Pretend Pla
Playing together

Walking, travelling through the
space; Sitting and gathering;
Playing with elements (water,
SINIK wYdzR8 >
senses (taste, smell, sight,
sound, texture); Playing with
props/loose parts; Pretend Pla
Playing together

Use ofsenses (taste, smell,
sight, sound, texture);
Movement (e.g. running,
jumping, climbing, balancing,
rolling); Risk and challenge
(physical); Playing together

a

Walking, travelling through the
space Use of senses (taste,
smell, sight, sound, texturg)
Movement (e.g. running,
jumping, climbing, balancing,
rolling);, Risk and challenge
(physical) Playing together

18
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Greece
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moving and lesming outside

Estonian partners divided the playground in 6 areas (seFand Table B

Area D :.Area

Fig 21. Ske.tchmapiand photos of the school playground in Greece

Table 3. Description of the physical settings andre frequent behaviours in each area in the Greek

preschool playground.
Area Description

A Sandpit
It is covered andhildren do not use for play. The sand
pit is covered because cats use it as a litter box.
Moreover the area is not shaded in the morning and
during summer it gets very hot.

B Small double slide
A structure of a double plasticdd on a area covered
with black tarmac. The slide is under a tree.

C Small house
A small house, made of wood, on a area covered with
black tarnmac

D Trees with basketball hoops
Two opposite facing trees, which two basketball hoops
placed at a low level. The area is covered in black tarn
but children can not play basketball, because balls are
not allowed.

E Table and car
An area of a low table and two cars. All elements of thi
I NBI FNB Y2@0L06ftS IyR | NB
the teachers, becaudhey are not fixed.

F Soll
An area where children play with soil and small toys.

G Herb garden
A small area used to plant seeds. It is mainly used for
educational purposes and
not for play. The area is not shaded and is surrounded
a fence.

H Big slide, bridge and climbing area

A big slide with a bridge and a curved climbing area.

£

Torres Vedras
Camara Municipal

U

More frequentbehaviours
movement and social play

Movement (e.g. running, jumping,
climbing, balancing, rolling); Risk ai
challenge (physical); Playing
together

Sitting and gathering; Movement
(e.g. running, jumping, climbing,
balancing, rolling); Playing together
Movement and playing together

Movement

Playing with elements (water, earth
OYdzR8>X al yRXOT t
Playing alone

Observation grids not completed

19
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Norway

Norwegian partners divided thglayground in 3 areas (see 2§ and Table 4).

Fig 22. Photos of the school playground in Norway

Table4. Description of the physical settings amibre frequentbehaviours in each area in the Norwegian
preschool playground.

Area Description More frequent behaviours
A Sandpit Playing with elements (water,
- A play house of wood with openings on all sides, easyto S| NIIK @Y dzR8 I &
enter for all children. The children use this a lot. senses (taste, smell, sight,
- A play kitchen withwo sinks. The children use this alot.  sound, texture); Playing
- Moveable tree stumps | different size. together

- Plastic tubes in different size and lenghts

- Different equipment as buckets, shovels, strainer (filter)
tractors, boats, pans

- Grass and climbing trees outside the sandaitd a big rock
to climb on

B Flat sand pool close to the entrance. It contains different pl Playing alone; Playing togethel
installations: two swings, a
rocking animal, a boat in full size and a slide with a ladder i
a space underneath. Also some loose materials available.

C Pirate ship and a shelter houdeocated at the back of the Riding bikes, scooters,
preschool. The area is flat and comta smal shelter house, ¢ skateboards; Use of senses
pirate ship, a small tilt swing, two big rocks and wooden flo (taste, smell, sigt, sound,
use as a bicycle track. Inside the shelter house there are  texture); Pretend Play; Playing
benches to sit on. The pirate ship contains different levels 1 together
play on, two inside spaces and two stafssteering wheel
and a small slide | located in the middle of the ship. Norma
there is also a lot of loose material around the ship (boxes,
tires, wooden pallets, logs and sticks)

—n 20
(\O\IXZO AS

<
ﬂ

..........................



2017-1-PT01KA201035784 | MLO d Moving and Learning Outside

Portugal

11

i

Fig B. Sketchmap and photos of the school playground in Portugal
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Table 5. Description of the physical settings amate frequentbehaviours in each area in the Norwegian
preschool playground.

Area
A

Description
Building area for constructions
LGQ & |y | NBI ¢lkgok L

arches, boxes ... and this is where children
make their constructions

Creative play area (grass)

In this area, children play freely, with various
materials and give space to their imagination
and creativity. They are not given instructions
and are free to choose what to do.

Dirty area

The dirty area has a large tree further down
the mud kitchen. The ground has mud and a
little piece of grass. In the s¢of the space of
this area, the floor is of cement and there are
no trees or shadows.

Climbing area, tires and trycicles

The climbing area features a large climbing
installation that is accessible by way of
different ladders and climbing bridges.
Children can slide down on a slide or
GFANBYFIYyQa LRfSésx Of
undernedh the slide. They also can play with
tires and trycicles.

More frequent behaviours

Walking, travelling through the space; Sitting
and gathering; Use of senses (taste, smell,
sight, sound, texture); Movement (e.g. runnin
jumping, climbing, balancing, rolling)retend
Play; Playing together

Walking,travelling through the space; Sitting
and gathering; Use of senses (taste, smell,
sight, sound, texture); Playing together

Walking, travelling through the space; Playin
gAUK StSYSyiaa ogl GSN
Use of senses (taste, smell, sight, sound,
texture); Pretend Play; Playing tether

Walking, travelling through the space; Riding
bikes, scooters, skateboards; Use of senses
(taste, smell, sight, sound, texture); Moveme!
(e.g. running, jumping, climbing, balancing,
rolling); Riskand challenge (physical); Pretenc
Play; Playing together
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Results regardin@ KA f RNBEYy Qa RN} gAy3a | YR AYUGSNIASsaA

Achildf SR LI NG AOALI G2NEB YSUiK2R2t23AO0Ft | LIINRBIOK ¢ a
place to play as a basis for a sestructured conversation between the teacher and the child. A total of 10
children, in each country, aged five years old, participated in this research. Generally, our findings across
countries revealed that children v or dislike places to play based on the existence andex@tence of
multidimensional affordances nested within those places, and on their individual preferences and dislikes

2T OSNIIAYy StSYSyda 2N -SidedzidILBoStykiiteetérlYolReant oimuch an]l S G 2
it. They are boring In this sense, play types were found to be diverse, although physical activity play is very
SELINB&a&aABS FY2y3a Yz2ald OKAftRNByQa RNIgAYyIE YR 2LRA
playai GKS LIANIGS akKALD 2SS OFly OftAYoX aftARS | yR @&RNX
children would add to the playground, our results show that children are critical of their current play spaces
and would like to introduce novelty, risk, loos@ NIid | yR Y2@SlIoftS (2ea Ay
f20 2F OFNRBéS G2yS Y2NB FROSYyGdzZNB GNIAféd /2y O0OSNY
F2dzy R GKIFG OKAf RNBY NBTFTFSNI G2 LI OSanglEreKnSIhBeweKSé I F
Oty OfAYo Fff GKS gle& (2 (GKS 2dziSNJ aLl OS¢z IyR 6K
examples of drawings of children in the different countries and their interviews are presented next.

oFavourite place: Train{climbing construction)
Because you can do lots of strangierd things, and
you can learn acrobatics, also you can walk high o
the crossbars of the train. | don't like toboggsiide
and | don't like teeter. You can't do much on it. The
are boring.l would like to add trampolineTrain is the
most exciting plac&oday | did something that |
thought | couldtt do, | was scared but | did&t

dFavorite place to plagrea CBecause | can slide
there and play hide and seek and play home. | d
not like the swing. There are few places to swing
and | have to wait a long time. | would add bicycl
or cars. There could be more places to hide or

GKSNBE G2 LXlFe& KARS I yH

Fig 25. Drawing and responses to the interview of an Estonian preschooler

QVE‘%E?\K“
5! GCLH@2NAGS LI+ OSY (GKS
%k\*“‘\((( @g _ |AyaARS F2NI b f2y3 GAY

g because | get dirty and my mother says that |
R2y Qi KIdothes|To dd@ dwingsFBest

LX  OSY (KS a4t ARSTZ 06S0
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’ GClI @2NARAGSY { I-ARHekayd
toChina5 2y Qi f A1SY ¢KS
‘ There $ nothing inside it, but | like to climb
on the roof.To add: More slides, most of all
/L5 a water slideExciting: The climbing frame,
| here we can climb all the way to the outer
iy aLl 0S¢

GCIF@2NARGS LI FOSY (K
we can hide, play games and it's very fun.
52y Qi tA1SY ¢KS tAd
little. To add: swing, skates, trees to climb
and a tree house to hide and pldyxciting:

LI FeAy3a gAGK GKS GA

Fig28. Drawing and responses to the interview of a Portuguese preschooler

Drawings of children were quite diverse even within the same presarabthe favouriteplace of one
OKAfR 61 & FTNBIljdsSyidte GKS tSIrad FFrg@2daNRGS 27F
YdzR (G2 YI1S OFr1Saz FyR LINBGSYR 6S IINB ol (1Ay3
with mud and my motherdoesdi t A1 S AGPET aYe FlL@2dz2NARGS A&

' 3ALYGdG GAYS YIFIOKAYS®E k aL R2yQG tA1S GKS a
emphasizes the need to have diverse playgrounds with multiptedeEnces Good playgrounds are
challenging for children of different agdabey look dangerous but are completely safe, offering ways to
play based on skill level, strength, and bravery; they also have diffpl@ptaffordancesandshould have

the top five: grass, sand, climbing, swinging, and sliding. Water and loose parts are another plus
(Studioludo, 2017)Children are considered competent social ac{desnes, 200Ayho are able providers

of relevantopinions regarding their social and material wor{@®rsaro, 2018nd spatial experts of their
meaningful geographied.opes, Cordovil, & N& 2018) According to Article 12 of the Convention of The
Rights of the Child, children have the right to express their views in all matters affecting them and their
views have to be given due weight in accordance with their age and maflinigyresits of the analysis of
OKAf RNBYQa RNI}IgAYy3IEA YR AYGSNIBASsAE NBAYF2NDOS i
YSFEYAYyIATFdzZ 2dziR22NJ LJX & 2LIR2NIdzyAdASa GKFG | NB
perspectives.

KS
Ay
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Training plan

The training plan that has been devised aims to prepare teachers and teacher assistants that work in
preschools to recognize outdoor active play, physical activity and active participation as fundamental for
OKAf RNByQa RS@St 2 tping.ylhadditibrSthisddaining BlanleyaBles te&hets and
teacher assistants to acquire more experience and grasp more knowledge, which will allow them to be
better equipped to carry out the 12 activities, fulllescribe in Output 2. More specifically, with this

training plan, teachers and teacher assistants have the opportunity to:

f .S02YS Y2NB 46 NB 2F GKS AYLERNIFYyOS 2F 2dziR22N

and weltbeing.

 Developnewcompetenée AYy |yl fe@aAay3ad OKAfRNBYQad Y2i2NE az

development when children are playing freely or carrying out alddltactivities in the outdoors.

T [ SINY | 062dzi O2yadzZ GFyoOe LINROS&dasSa GKI (yakhd/ Of dzR S

place meaning.

9 Acquire practical pedagogical strategies to work with children adopting an activbadayl

approach to the outdoors.

1 Enhance knowledge about how to create a higher quality play environment for children when

playing in theoutdoors.

T tNRPY23GS OKAfRNBYyQa O02yySOiGAz2y 6A0GK GKS 0O2YYdzyA
The training plan is composed by 6 sessions. In principle, and for better results, the complete training plan
should be carried out in the order thati# presented. Nevertheless, it is also possible to choose the
sessions that are consider more relevant by teachers and teachers assistants, according to the preschool
resources, existent plagulture, andOK A f RNByYy Q& Yy SSRa® L yredddpRiheieteiseE LI N.
that are proposed if there are practical benefits in terms of implementation. The training sessions should
include a maximum of 16 adult participants (teachers and teacher assistants) and of 25 children.

Learning outcomes
 Developing/ S O2YLISGSyO0Sa Ay Ilylfeaiaya OKAfRNBYyQa R
emotional and cognitive domains.

1 Learning about practical pedagogical strategies to work with children adopting -hadeyg
learning in the outdoors approach.

9 Deliveringthe 12 activities

Activities plan and timeline
The activitieof this training plan last approximate#0 hours along 1 month

SESSION 1 (3 hours)

Specific learning outcome:
1 Learn about the generational differences in terms of gpportunities for children and the impacts
of play deprivation in contemporary childhood.

Contents:
1 Reconnecting to memories of childhood.

1 /2yGiSYLR2NI NE OKAfRK22R YR NRtS 2F 2dzi R22NJ LX |
; 24
R UB b3

—n Z
TAS
Torres Vedras ' ! ‘ QueenMauduUniversityCollege A\ lk )O}J,( 1

2 v
MATUE GURCA



Co-funded by the
Erasmus+ Programme
of the European Union

2017-1-PT01KA201035784 | MLO d Moving and Learning Outside

Resources:

1 Computer, projector, access to internet, tables, chairs, A4 and A3 paper, sellotape white bond paper ,
colouring pensgcollage, cardboard, corkscraps from magazines, action figures from lego/playmaobil,
glue, plastic bottle tops, and small loose parts that can be used to build small constructions.

1 One facilitator (a teacher or a teacher assistant)

Working strategies:

15t part of the session

1 The facilitator asks participants to remember about their memories of play when they were children.
Afterwards, the facilitator asks participants to select from that recollection 3 favourite play episodes,
and to write down those epsRSa Ay GSN¥a 2F aoKFIG o6l a GKS LI I
FYR GgAGK gK2Y Al ogFa KFLIWISYyAy3dTé O6AyOf dzZRAY3I IR
FNRBY GKIG Y2YSyld GKIG Aa adAatt gAdGKAY GKSY | &

1 Groups of 4 t& persons are created. Each group should have at least two dyads of teachers and
G§SIF OKSNARQ | avdrk &ith b gfdup of éhikdteri. Thd acilitators asks participants within
each group to individually depict with most details as possible onesoblidy episodes (how old they
were, how the play evolved, how they felt, the environmental and physical features of the place
where the play happened, what they learnt from it, etc) . For this task, participants are invited to use
drawing, collage, glueacdboard, corks, scraps from magazines, colouring pens, action figures from
lego/playmobil, sellotape, plastic bottle tops, etc). In each group, participants are encouraged to talk
between them and exchange help, as they build up their play memory. Aftpaicipants finish
their construction, in each group, each play memory is then located in a white large piece of white
bond paper. (45 minutes).

1 Each group sets up their registration of the play memories on a table at the centre of the room, so
that all other participants can make a visit (as an exhibition) and asks questions about the
constructions. (5 minutes for each group).

1 After the previous task, a brake is to be made before participants starttheezsion of the activity
(20 minutes).

2" part of the session

T t I NIAOALIYGA o1 GOK (g2 akK2NIL FAtyYa lo2dzi GKS
AYRSLISYRSY(G Y20AfAGe FTYyR FYy20KSNI 2yS Y2NB T2 Oc
of this type of media available intdey 0 SN}y Si> 6KAOK OFy 06S dzaASR ¥F2
CNBSY / KAfRNBYyQa LYRSLISYRSyil az2o0AfAdeé¢d YR do
(30-40 minutes, it depends on the length of the films)

9 After watching each of these filmthe facilitator asks each participant to register, according his or
her perspective, one word or idea that stressed out, on the white bond paper that was previously
attached to wall or to a board5 minutes)

1 Groups of 4 to 6 persons are created. Each grslould have at least two dyads of teachers and
G§SF OKSNAQ | avarkviétkid gyup®df childtdn (TheGezilitator asks each group to focus on
each film that was screened and write down the main ideas that participants considered as most
important. (25 minutes)

Uy -m . & 25
e 2 o S [FO— T i

2 v
MATUE GURCA



Co-funded by the
Erasmus+ Programme
of the European Union

2017-1-PT01KA201035784 | MLO d Moving and Learning Outside

1 Each group than presents their notes to the wider group. These notes are displayed next to the
previous notes taken by the facilitator on the white bond pag@mminutes for each group)

1 After the previous task, a brake is made before paptints start the 3 session of the activity (15
minutes).

39 part of the session:

1 The same groups as in thé& and 2 parts of the session are set. The facilitator asks groups to
describe what children do when they are outside playing and what resources they have to play with.
Afterwards, each group presents to the others their ideas and thoughts (15 minutes).

 Thefach GF 62NJ GKSy | aia a.lFlasSR 2y gKIFIGi 6S KI @S f
training session today, are children being given all opportunities and everything they need to play
gKSY G(GKS& FINB 2dziaiARS Ay (HE¢ BaNdwvérfead 2ofchadg@in & 2 K |
0KS LINBaOKz22f L) I@3INRdzyR ¢KSy (KSe IINB LXleAay3
G2 KIFI@S | 00Saa G2 | o0SGASNILILIE LINPDAAAZ2YKE O t
the white bond paper (1@ninutes).

SESSION 2 (5 hours)

Specific learning outcome:
1 Learn about creating a pedagogical diary to characterize different play situations that children get
involved when they are playing outdoors.

Contents:
T ¢SOKYAljdzSa ¥ 2 NlbehavioilrBuisie. OKAf RNBYy Q4

Resources:

1 Computer, projector, camera or phone, tables, chairs, A4 and A3 paper, sellotape white bond paper,
colouring pens.

1 One facilitator (a teacher or a teacher assistant)

Working strategies:

9 To carry out this session is necaysiat dyads of teacher and teacher assistants work together. The
facilitator requests participants to observe children while they are playing outdoors across different
periods and register as much information as possible of what is happening, withogtarsi camera
or video resources. Each dyad has to have a total of 3 hours of observations. The observations are
done using a notebook or paper. The facilitator explains that the pedagogical diaries consists of
YILWAY 3 OKAf RNBYQa a8y @dkéxaimbd o tife pliysical fehdfirés &vEhNE dzy
different layers of observations.

1 The first set of observations (1 hour) should focus on portraying an overall view of what is taking
place in the whole playground across different periods (the periods tarbe linked to the
observations that where made).

26

—n Z
/ A0S
‘!‘ QueenMaudUniversityCollege ‘(\O\lk )O}J)l.q

a U.B A k

2 v
MATUE GURCA



Co-funded by the
Erasmus+ Programme
of the European Union

2017-1-PT01KA201035784 | MLO d Moving and Learning Outside

1 The second set of observations (1 hour) should focus on a specific child and register the behaviour of
the child with the other children (what is the child saying and doing) as the child movesfedwyt
in the playground, across different periods.

9 The third set of observations (1 hour) should focus on a specific child and register the behaviour of
the child playing in the playground, but stressing the involvement with the different physical feature
and resources available.

91 After finishing all of the observations, participants discuss their observation notes with each other.
The facilitator asks participants to create groups of 4 to 6 persons. Each group should have at least
two dyads of teachersyaR (1 SI OKSNBEQ laaradlyidiaed ¢KSys GKS ¥
insights, thoughts and ideas on a piece of white bond paper, which stemmed from the three different
sets of observations (20 minutes).

1 The facilitator asks each group to prestrgir conclusions to the wider audience (3 minutes for each
group). Each piece of white bond paper is fixed to the wall for subsequent use.

1 The facilitator asks each group to draw a sketdp of the playground. This sketoimap should
emphasize the physit features of the playground as well as its different play areas (20 minutes).

1 After each sketcimap is fixed to the wall, the facilitator asks participants from each group to rewrite
the conclusions regarding the play observations (that were tappedaavdll) on the spaces/places
in the map, where they were actually observed. Different colouring pencils should be used in this
task (10 minutes).

9 After the previous task, a brake occurs before participants restart the session (20 minutes).

1 The facilitator asks all participants to agree to a common A3 size sketplof the playground. This
new sketchmap is drawn by some of the participants with the collaboration of others and is tapped
to the wall for later use (25 minutes). One copy of tsketchmap for each classroom should be
made available, so that it can be used in a subsequent training session (session 4).

SESSION 3 fiours)

Specific learning outcome:

~ - 4 A ~ A

T [SINY K2g (2 OKINIOGSNRTI S OKAfRNByQa LXL& Ay i

Contents:

T ¢SOKYAljdzSa T2NJ YILILAyYy3 OKAfRNByQa L& 68Kl FAz2

Resources:

1 Computer, projector, camera or phone, tables, chairs, A4 and A3 paper, sellotape white bond paper,
colouring pens.

1 One facilitator (a teacher or a teacher assistant)
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Working strategies:

T

To carry out this session is necessary that dyads of teacher and teacher assistants work together.
The facilitator requests participants to observe children while they are playing outdoors across
different periods and register as muatformation as possible of what is happening, using a camera

or video resources. Each dyad has to record 25 consecutive minutes of children playing in the outside
playground. The observations should focus on a specific child, or group of children (2&sninu

In a first moment, each video observation is analysed by the teacher and by the teacher assistant
separately. Each participant analyses the behaviours with more details as possible using 5 minutes
slots (a total of 5 slots, corresponding to 25 mirute = | OO2NRAY 3 o R2YIAYy
interactions (between children), verbal content (voice, stories, narratives), and spatial interactions
(involvement with physical features). This information is to be written in the note book which was
used in theprevious training session, when the first set of three observations were done. (2 hours)

In a second moment, the two participants who are part of the same dyad, get together, discuss their
observations, and register their observations in the A3 sizeckkeap of the outdoor playground
that was devised in the previous training momentum. (1 hour)

In the third moment, participants get together and discuss in groups (use the same groups as before)
the overall observations that were made by each dyad (15utaB).

After the three previous moments, the facilitator asks each group to list what they think children
were learning from their play moments that were registered in the video observations, in terms of
motor, social, emotional and cognitive domains. lE@articipant in their observation notebooks,
which have been used previously in other tasks (25 minutes), registers these perspectives.

Each group adds these perspectives on the learning outcomes to the A3 size-ralagtaif the
outdoor playground (3 mirtes for each group).

SESSION 44 hours¢ along the weel

Specific learning outcome:

T [ SINYyAYy3 (G2 tAa0Sy (2 OKAfRNBYQa 26y LISNBELISOGA
Contents:
f ¢SOKYAljdzSa F2N YILILAY3I OKAf RNBY@ayinglidheowddad i A &S :
playground.
Resources:
1 Tables, chairs, A4 and A3 paper, sellotape, white bond paper , colouringcpage, cardboard, corks,
scraps from magazines, action figures from lego/playmobil, glue, plastic bottle tops, and small loose
parts that can be used to build small constructions
1 One facilitator (a teacher or a teacher assistant)
i Participants (teachers, teacher assistants and children)
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Working strategies:

9 To carry out this session is necessary that dyads of teacher and teacher assistants work together.
The facilitator requests participants to invite children to do a diagnose of their school playground, in
which they express their views about their play belour and of what they feel when they are
playing, and about the play equipment and resources used for play; and to capture their perspectives
ascoORS&aAIYSNE 2F GKSANI LIX FeaLl OS® ¢KS ARSI Aa (2
and addit as a layer to the A3 size sketstap of the playground, which was previously devised.
Children should be informed in an honest way about how the process of listening to them is going to
occurs, of what is expected from them, and that their work is intgott for teachers and teacher
assistants to create a higher quality play and learning environment, which is going to be put in
practice in the next few months.

1%t part of the session:

1 The teacher asks children to draw the play spaces they like, the play spaces they do not like and to
explain why. The drawing sessions should take place in small groups, outside, at the playground. As
children are progressing through their drawings, thadker or the teacher assistant engages in a
conversation with the children in each group about their choices and writes down their perspectives
in the notebook, which was previously used. (25 minutes for each group of children).

| After capturing all of KAf RNBSY Qa4 RNI gAy3Iad YR LISNBLSOGAGSES
adzvyz2ya |ttt 2F GKS OKAfRNBYyQa O2y(iNAROdziA2Yya AY
/| KAt RNBY Q& RNIgAYyIE I NB SEKAOAIGSR iewed bylparéhts Of | &
YR o6& OKAfRNBYy GKSYyaSt@gSaod ¢KS GSIFOKSN) I yR
contributions in each space/place in the sketolap, engage in a conversation with children and
register extra information that children want tald to their map of the playground (25 minutés
each group of children

2" part of the session:

1 Between the first and second part of session 4, children should be allowed to play freely. In this sense,
the second part of this session may occur infiliowing day.

1 Inthe second part of this session, teachers invite children to use different materialsdlceiring
pens,collage, cardboard, corks, scraps from magazines, action figures from lego/playmobil, glue,
plastic bottle tops, and small loose parts) to do models of play areas they would like to have in their
playground.

§ The first step is to do an online search witk £ f RNBY $AGK (GKS F2ff26AYy
L F @3INRPdzyRaé¢ O62NJ AAYAEFND FyR aft22aS LI NLaA LX I
with each group of 4/5 children (ffossible the same group as the one that was consulted with the
AN} g Ay3a0d / KAt RNBY aStSO0 GKSANI n G2 p LK2{G2:
LK2G2a 2F GKS aft22aS LI NIHa LXIF@3aANRdzyRaeéd ¢KS
model of the play space they would like to have in their playgd based on their choice of photos,

FYR Ay 6KAOK LI I OSkaLIOS 2F GKS LXIF@aNRdzyR (F
explanations throughout the process of selection the photos and deciding on what their model is
going to be about are to beegistered by an adult (the teacher or the teacher assistant). All of this
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process must be clearly explained to children, and the teacher or the teacher assistant must be
supportive and act as facilitators. (25 minutes for each group).

1 The second step itinitiate with the groups of children the construction of the models. The
construction should take place across several days throughout one week (5 days), and photos of the
building process are also taken. The teacher/teacher assistamock with the dfferent groups in
2NRSNJ G2 &dzLI2 NI OKAf RNBY Ay (GKSANI O2yaidNHzOGA 2
Ft29 o0AGQa y20 lo2dzZi R2AYy3I NRAIKG 2N gNRy3IZ Al
space and time to shape it)nd provide plenty of time for children to play in between their
constructions tasks throughout the week. (8 hours along the week).

9 After all groups have finished their models, the teacher and teacher assistants display all
constructions in a large area adddzY Y2y Fff OKAf RNBY (2 @Aadz Al S
group carries its construction to the corresponding area of the playground and the teacher/teacher
assistant takes photos of the moment. These photos are printed to be displayed in thmolas
The photos are sent by email to parents, as other photos that were taken of children building the
models (15 minutes)

3" part of the session

9 To carry out this session is necessary that dyads of teacher and teacher assistaritgyeitrer and
that the artefacts ceconstructed with children (sketeff | LI Y2 RSf 48X OKAf RNBy Qa
to the session and displayed. The facilitator promotes an overall discussion of the previous processes
enacted by children and adults aroundh Ij dzZSa G A2y agKIF G KIF @S 6S F2dzy
SELISNASYyOSa o6& tA&a0GSyAy3d (2 OKAf RNBYyQa LISNELISC
T ' FOAOSNBI NRa>X SIFOK 3INRdzZJ StFo2NXiGSa | adaeyikKSaa
corresponding spaces/places/areas of thased A3 size sketamap, adding an additional layer to
it. (20 minutes)

SESSION 5 foursalong the weel
Specific learning outcome:

T [ SINYAYy3 Fo62dzi OKAEf RNByQa LISNRLISOGAGSa 2F (KS

Contents:

T ¢SOKYyAljdzSa T2NJ YILILAyYy3I OKAf RNByQa LISNBLISOGASSE

Resources:

i Tables, chairs, A4 and A3 paper, sellotape, white bond paper, colouring pens.
1 One facilitator (a teacher or a teacher assistant)

i Participants (teachers, teacher assistants and children)
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Working strategies:

T

To carry out this session is necessary that dyads of teacher and teacher assistants work together.
Before the walk, the teacher has to make clear to children the purpose cidtnéty that they are

going to undertake and form groups of 4 to 5 children. The teacher informs children of all aspects of
the activity a couple of days before it takes place.

Before the walk (a day before), the teacher and the teacher assistant deketelimap on a very

large size of white bond paper with the boundaries and the main landmarks of the places where the
walk is going to take place. It must also include the areas that are going to be explored by each group
of children more deeply (the nunelp of areas depends on the number of groups of children). This
sketch map is mostly blank, so that it can be used by each group of children for drawing in a
subsequent stage of this procegs for size of the white bond paper, each group should haveza2 si

of paper to draw. (20 minutes).

The teacher or the teacher assistants tells children about the purpose of the walk, which is to
understand what children like, do not like and feel about the neighbourhood around school. For this
effect, children argyoing to use a camera or a phone with a camera to take photos of what they like
and dislike. Each group will have an area of the neighbourhood to explore and take photos within it.
(20 minutes)

The teacher shows children a watap itinerary and the main ates and landmarks that they are
going to find across the walk, and organizes with the children the areas that each group will be
responsible for to explore. Each group can take up to a maximum of 10 photos. It is important to
keep in mind that at this sge, the teacher or the teacher assistant has to make sure that all children
know how to use the photo device (20 minutes).

Children accompanied by the teacher and the teacher assistant leave school and go for a walk around
the neighbourhood preschool areén each of the areas where each group was responsible to
SELX 2NB>Z OKAfRNBY G(GF1S GKS mn LK2G28d ¢KS ARSI
and, therefore, adults do not interfere, except if they are called upon it. (1h30).

When childen return to the preschool, a brake for a meal and for play is made.

Afterwards, each group looks at the photos they took and provide their ideas about them. The
teacher or the teacher assistants engages in a conversation with the children, usingotbe phd

the purpose of the walk (What children like and dislike about their neighbourhood), about their views
and perspectives of the neighbourhood area they explored, including how felt in the different places.
The teacher/teacher assistant registers @K A f RNBy Qa ARSFa 2y | ofl y]

group).

The sketckhmap that was defined by the teacher and the teacher assistant is placed on the floor (due

to its large size), and each group, once at a time, draws on the area that was expldrezirbthe

main features they liked and disliked. For this effect, children may go back to the photos they took

on the computer to have ideas of what they would like to drale teacher and teacher assistant

help children, if required, to make their ideasd perspectives visible on the sketetap. The teacher

uses the ideas that were synthesized in the conversation held in each group on the previous tasks to
KSt L] OKAft RNBY | O02YLIX A&aK GKAA GFralo !flesd&F OKA
children, the adult writes them on the sketchap, on the respective area (25 minutes each group).

. 31
A Ua T b aaourss

2 v
MATUE GURCA

—n
‘!‘ QueenMaudUniversityCollege



Co-funded by the
Erasmus+ Programme
of the European Union

2017-1-PT01KA201035784 | MLO d Moving and Learning Outside

1 After all groups have completed the sketetap of the neighbourhood around the preschool, the
teacher and the teacher assistant get all children abtire sketchmap and recall the walk that was
made from what is registered on the the sketatap. This enables children to provide more details
of their experience and of their perspective of the environment around the neighbourhood, and
closes this actity (15 minutes). However, if it is possible to keep the sketeap and make it
accessible for children, they may go back to it, talk about it and even use it as a play resource.

SESSION 6 fioursalong 3 week}y
Specific learning outcome:

T [ SINYAY3 Y2NB Fo2dzi OKAf RNByQa LXlFeé& Ay GKS 2 dz
them.

Contents:

1 Learning about outdoor chiltkd play.

Resources:

i Tables, chairs, A4 and A3 paper, sellotape, white bond paper, notelbmm&sring pens.
1 One facilitator (a teacher or a teacher assistant)

9 Participants (teachers, teacher assistants and children)

Working strategies:

9 To carry out this session is necessary that dyads of teacher and teacher assistants work together.
These participants go to the playground of the school and make themselves fully available to play
with the children, if they require it. The type of supeiwis required for this to happen must be a
friendly one, encouraging children to take risks and manipulate the environment. Adults must be
LI NI A Odzf F NI &8 aSyaradagsS y2id G2 RA&AGdZND OKAf RNEB
process, adoptingaon2 dzZRISYSy dFf | GdAGdzZRS 2F OKAf RNByQa o
to keep the environment for children to play interesting and challenging, introducing loose parts,
VEGdzNI £ FSFGdNBA FyR y208tGe (2 sq &flldecedKis f RND
unpredictability. Moreover, physical activity play should be supported, including playing which
involves a certain degree of risk (i.e.: playing with heights, reaughumble play, playing at high
speed; hiding away from adults). Theyed, adults must make an effort to be willing to let children
play in such ways and take part in it, if children invite them to, specially, in fandtumble play.

When children play freely outdoors, it is natural that the environment becomes noisytichaessy

and dirty. This is a sign that the play environment is in fact interesting for children. In this sense, it is
VI GdNIf F2NJ OKAt RNBY G2 06802YS YvYSaae yR RANLR
become messy and dirty too. Théssomething that the teacher and the teacher assistant have to
make an effort to accept in order to share the play environment with the children. When adults are
sharing the play space with children, it is important to keep in mind a conscious deteionirnat
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f221 +4d GKS LXFe& aLIkOS yR LX & 0SKI@A2d2NB &4
in the first week, increasing to 60 consecutive minutes a day in the second week).

1 The teacher and the teacher assistant are encouraged to take etésg, drawings, etc) of their
Ayo2t SYSyli Ay OKAfRNByQa LXFe aSididAiay3a 2y GKSA
GAYS aLISyd FLOAECAGIFGAY3 OKAfRNByQa LI I &v

1 After these two weeks, the facilitator promotes a discussion with the teachradsthe teacher
FaaArAaldlyida oFraSR 2y (62 RAYSYaA2yas a2KIFG KI @¢
seen children learning and what is the impact in their developmentandow8liA y 3 K€ & LG A &
to set up groups of 4 to 6 participantdy@ds of teacher and teacher assistant). In each group,
participants use their play notes to organize their answers to the questions presented by the
facilitator (20 minutes).

9 Each group goes to the A3 size shared sketab, displays theiconclusions next to it and presents
it to the wider audience (3 minutes each group).

1 To close this session, and as a wugpof the whole training sessions, the facilitator asks all
LI NOAOALI yiGa o ljdzSadAiazyas a2 KI G ali@lplgy asdJeariry G 2
SYGANRYYSYGKEZ a2KIFG {AYyR 2F OKIFy3aSa Ydzaid ¢S LN
Ydzai ¢S LINBY23GS Ay G(GKS LISRF3I23IAO0FE LINROSaasSa i
are written in a piece of white bond pep as well as the answers, suggestions and opinions of
participants. (20 minutes).
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Introduction

This output contains the didactigedagogical resources that integrate a set of &&wvtieswhich, within this

project, were implemented by the preschool teachers and caretakers with the children. Thesdtiesti
addressedi KS T2 dzNJ YIAYy R2YlFAya 2F (GKS OKAfRQa RS@OSt 2L
cognitive.

IncontrasttoambB GNJ} RAGAZ2Y Lt Odzf GdzZNB 2F AyR22NJ dzaS T2 NJ
imprinted in the preschool culture of participating countries, the propoaetivitieswere rooted on the

following aspects:

- Enhancement of exploration, play opporitias and physical activity in different types of outdoor settings
(kindergarten playground, school nearby playgrounds, built environment spaces, green and natural spaces
located in the community).

-9ELI yaArAzy 2F OKAf RNBYy Q& Y20 A f-physieal langséape Ldfolin® their A y (i S
preschool.

- Maximizing ludiaisk value of different settings in the outdoor environment.

- Increase physical activity and active mobility in the lecenmunity.

- Foster motor development, physical stamina and-selifidence towards an overall health and wékking.
-LYONBFAS 2LIRNIdzyAdGASa 2F O22LISNI GAZ2Y YR akKl NRY:
and sense of self.

- Diversify possibilities for the development and expression of creativity and of emotional bonds between
peers as between children and physical settings.

- Maximize the access to contexts and situations where children through constructive play develop
percefual, cognitive and problemolving skills; and through fantasy play develop abstract and flexible
thinking, language, emotions and imagination.

The final proposal of these resourcess a result othe pilot testing in each of the participating schools,

after the shortterm joint training events.

The 12 activities and the contribution for child development

The current state of the art regarding childhood and play (see introduction section of this report) calls to the
FGOGSyidAz2y 27F OK deprRatidhyrérforcds dh NasligpiitableJialué of outdoor play for
OKAf RNBYyQa RS@Sft 2 Liwehhy, GaBd the SurgenayK of boydRiments tmiunicipalities,
communities, research organizations and schools to carry out policies, initiatives artd gffdrprotect,
LINEY23GS | yR &dzLJL32 NI OKAf RNBYQa 2dziR22NJ LIX I &8d LY
and in contexts, such as preschools, where children should spend most of their time playing freely, they are
instead subjectedo adult led, sittingdown activities, that take place mainly in the indoors, with a strong
SYLKIaAra 2y FOFRSYAO &4dz00Saasx g-Hen@dad deeloptnéne LIF NRA T A
According td=rost, Wortham, and Reifel (201itRe preschool years are a fundamental period for children to
acquire fine motor skills that involve use of the hands and fingers, -gnossr skills that enable body
movement and mobility, and also percepturabtor development, which is acquired throudtetrelationship
0SGsSSy (KS OKAfRQa Y20SYSyid FyR (GKS LK&aAOFt Sy¢g
the surrounding environment via a progression of motor skills acquisition in different phases, in which from
2/3 years to 6/7 years chitdn are within the fundamental movement phase, enabling them to develop and
refine gross motor skills, such as running, jumping, throwing, and cat{@imitahue, Ozmun, & Goodway,
2012) In this sense, both outdoor directed physical activity play and -ddldohysical activity play in
preschools is crucial for children to engage in daisexercise and to develop motor skifsost et al., 2012)

Frost and colleagug012) drawing on the work of Piaget, Vygostky and Smilanskgforce that play is
fundamental for cognitive development, namely, functional, constructive and symbolic types of play as well
as games with rules. In the preschool years, functional play, which is very much related with object play, gains
complexityand becomes more goal oriented, incorporating construction play, as constructions and social
interactions become more complex. As for symbolic play, it starts with a substitution, or representation of
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an object for another, gaining more complex forms asrtbg&e preschool years, where children start enacting
dramatic forms of play, which are affected by social interactions, language and motor development, and that
include imitating, imagining, dramatizing and role play. As for games with rules, childreargjaging with

them in their early years, and are able to incorporate simple rules in games such as lotto, matching games,
and games with spinners and dice. The relationship between play and social development has been well
argued by the work of Piagetrikson, VigotskySuttonSmith, Parten among other scholars. Drawing on
these authors, Frost et §2012)reaffirm the fundamental role of social and sociadratic play in social and
emotional development during the preschool years. More specifically, at this time of life, children
increasingly understand themselves as individuals and as part of the social world, due to the increase in
autonomy, enhancementfaognitive skills and the development of their emotionality through empathy and
social competence in their relationships with parents, siblings and peers. Social play includes solitary play,
parallel play and group playParen, 1933) Children start to play by themselves (alone) and gradually they
have the opportunity to become social players. Sociodramatic play, which includes pretend play and role
play, is transversal to all developmental domains and facilitates theesgjum of feelingé-rost et al., 2012)

This process is visible across the preschool years, in which young children include others in pretend and
dramatic types of play. In a recent study about the connections of outdoor free play and social and emotional
functioning in preschoolersyVeiga et al. (2016pund out that emotion recognition was positively associated

with free play, which seems to support the idea that social skills further develop during free play in the
outdoors.

Play is a pivotal feature of the biological and historical evolution aiimals; ontogenetically it remains as

a vital neurological mechanism that promotes an adaptive reaction to basic archetypal emotions of shock,
anger, fear, disgust and sadness; and it also plays a therapeutic function of fighting against depression and
other negative aspects of life through the enactment of cognitive processes that enable a sense of
achievement, control and happineéSuttonSmith, 2008) Play changes the architecture of the brém L.

Brown & Vaughan, 2010y operating simultaneously on several adaptsystemspleasure and enjoyment,
emotion regulation, stress response; attachments, and legrand creativitf | YR GKSNBEF2 NBE Of
is addressed aa selfprotecting procesghat allows maximizingdaptive capabilities, resilience, weking

and health (Lester & Russell, 201®lay is a fundamental le@ng mechanism for the developing child, in
which one does not exist without the other, being therefore inseparéHigghes, 2012; R. C. Moore, 2014)

For play and learning to occur in the outdoors requires children to have access and permission to experience
different types of play, according to their needs, in an enriched environr{fenuist et al., 201;2Hughes,

2012; Hughes & Melville, 2002; Lester & Russell, 20h0ypite of this, the existent outdoor playgrounds
available for children to play, including the ones available in school grounds, have been criticised by different
I dzG K2NBE 0SOF dzaS (GKSé& R2 y20 YSSU OKAf-deituB gf@play RSIS
affordances. More specifically, contemporary playgrounds share similar designs and equipment pieces that
are isolated to each othgHerrington & Studtmann, 1998 oreover, they are static, predictable and boring

and do not provide contact with natural elemerfi8.Moore, 1989; Woolley, 2008)nd offer poor stimulation

and limited activitiegCohen, Moore, & McGinty, 1978; Fro$892) In addition, these playgrounds have

been criticized for being sterile and free of challenge, and thus inappropriate for schiddd OKA f RNB
development(Frost et al., 2012)and for providing poor social interactioff€zalczynskRodolska, 2014)
Outdoor play spaces that are static and inflexible, dseat of natural and nomatural loose materials and

fixed equipment, not allowing children to manipulate and recreate their play environnf@atsson, 2010)

and to engage in challenging and risky play affordafdmsgeneel, Withagen, & Zaal, 2015)

Besides the quality of the play spaces, for children to play freely, it is also crucial that thendauteke an

active part on their rearing, namely parents, teachers and other school staff members, are open to accept
that high quality play and learning is linked with adult permission towards play. Therefore, adults need to
understand and accept that @y behaviours must take place in a safe environment, where children can be
flexible, spontaneous, unpredictable and rigkgster & Russell, 2008)\ccording tdVicKendrick, Loebach,

and Casey (2018adults pay a fundamental role in the removing of time and space barriers for children to
play freely.

The 12 activities in the MLO actioesearch project were devised as a practical contribution that can be
adopted by preschools to create an openness on thdtadar the acceptance of a culture of free play and

of a preschool education where outdoor play and learning and are welcome. Moreover, the 12 activities also
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contribute for the promotion of an appropriate motor, social, emotional and cognitive developieueah
well-being of children, adopting an outdoor play and an outdoor learning approach. An activity is meaningful
for a child if the child takes pleasure from it and is able to satisfy the biological drives that pushed the child

in to being immersed inugh activity or behavioufHughes, 2012)This means that if given a wide range of

play based activities or possibilities of action, as the ones proposed in these 12 activities, children will have
more possibilities to find what they need in terms of being and of becoming, and retain from it immediate
and deferred motor, social, emotional and cognitive developmental benefits.

The 12 activities created for this project were structured according four déimes of interventions,
GOYKFYOAY3 (y2¢6fSR3IS FyR OKFIy3aAy3a FGGAGdzZRSEasT at
SY@ANRYYSyYy(d RSaArAay YR FTF2NRIyOSaé¢ FyR at NI OdGAOl
different levels in ordeto remove barriers for children to play outdoors and to increase the quality of their
outdoor play and learning spaceSoncomitantly, the diversity of activities that were created enable children

to develop their motor, social, emotional and cognitivélskbecause they share four crucial developmental
tenets, outdoor active movement; playful disposition and playful settings; flexibility and diversity of play
resources; and contact with nature and with the wider community (please see full detailswvitiesin the

next section).

The 12 actiities layout

In the following section we present the 12 activities. These activiiiesot need to follow a specific order.

They are grouped according the 4 dimensions of interventiopreviously mentionedand we believe it is

better to start by the activities that aim to enhance knowledge and change attitudes, after that there is no
suggestion for a particular order and some activities candpeated several times along the yeér.each

activity, we present a description of the activity, the resources that are needed to carry on the activity
(human, material and time)he preliminay steps that should be taken, the benefits of the activity for
OKAf RNByQa RS@St2LIVSyd FyR €tSIENYAYy3IsS || &adz33SadArzy
assessment proposal (pesttivity).
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General Goal: Enhancing knowledge and chaggattitudes
Activity 1: Meeting with the staff

Description:

Meeting with the staff(play, rules, affordances = = =

and benefits for children). Please see attached J 3 lﬁ’ e

form for description of the staff meeting-his ‘lmi pe o 1537

meeting should include a participatory approach
with graphic recordingexamples of activities are
provided instaff workshopdocumert.

Resources:

Human:

1 or 2 teachers (one of them is the facilitator)
Maximum of 20 participants (staff)

Material:

Roll of white bond paper / board

Colouring pens

25 Photos of nature play and loose parts play;
Sellotape A4 paper A3 paper

Time:

1 to 2 hours, depending on the number of participatory activities selected

Preliminary Steps:

Make sure you are well acquainted with the ppt presentation and feel comfortable with the concepts
presented. Make sure you have all the materials needed for th&ipgtincluding the 25 photos of nature
play and loose parts play, which can be the photos of your own preschool or photos retrieved from the
internet

.SYSTAGA F2N) OKAf RNByQa RS@OSt2LIYSyd yR fSIENYyAy3yY
CKAA @¢2N]aK2L) KFa |y AdgiRRAZNEEND GLJE o yds ¥/ AKIA f TRNNS yOOKEA f LBE N
how the adult acts when children are playing, and what kind of environments the adult is providing children
with. This workshop will create awareness about the role of the adult when providing the@emeént for

children to play, when talking to parents about this issue (play advocacy), and when supervising children
outdoors.

Adapting the activity to SEN children:

According to the UN General Comment on article 23 of the Convention on the rightsatfilithePlay has

been recognised as the best source of learning various skills, including social skills. The attainment of full
inclusion of children with disabilities in the society is realised when children are given the opportunity,
places, and time tolpy with each other (children with disabilities and no disabilities). This should be
highlighted in the workshop.

Postactivity:

The target population (staff) should complete the assessment form provided (Assessment 1). Schools
should create other momentsieetings during the academic year to assess how are they managing
attitudes toward outdoor play.

Suggestions made by the partners after implementation:
Organize at least part of this activity outdoors
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Workshop for staftONBS | (1 A y 3

Staff workshop document

g1 NBySaa T2N OKAt RNByQa

Slide 1
(8 minutes)

Powerpoint presentatiorisee Appendix 6)

Create groups of
participants

(2 minutes) Groups of 4 to 5 persons are created. Each group should
G tSFrad G2 RelIRa 2F GSI axrBWwiha

(2 minutes) group of children.

Exercise 1: (5 min) Each group writes two short lists answering the two questions.
(5 minutes) Each group (a representative of the group should be selec

PAST AND reads the answers aloud and the teacher in charge of conducting the

PRESENT: workshop (facilitatoy registers them on a board, or wallpaper.

How did you play | (5 minutes) The facilitator reads the answers back to all participants an

as child? promotes the discussion about possible reasons appointed by particip

How do children | to explain what has changed and what has not changed in termpkapf

play today? 0SU6SSYy IASYSNIGA2YyaAD tFNIAOALNL Y

(15 minutes)

the board/ wallpaper by the facilitator.

Slide 3 Slide 6

Powerpoint presentatiorfsee Appendix 6)

Exercise 2:

TYPES OF PLAY
AND ADVOCACY
FOR FREE PLAY

(30 minutes)

(2 minutes) The facilitator provides each group with a set of photos of
children playing in the outdoors and explains that each group will seled
4/5 photos that will be used to make a rgpay. The roleplay consists of
creating a situation in which thghotos are used to explain to parents
about the importance and the benefits of children playing outdoors, as
shown in the photos. Each group is invited to present their arguments
using the modes of expression that they are comfortable with it @l
presentation type, drama typene person can be teacher and the other
can be the parent; etc). The photos should be diverse and include diffg
types of play and different types of play environments, including nature
elements and loose parts.

(2 mnutes) Each group chooses 4/5 photos.

(10 min) Each group writes a list of arguments and reasons regarding
choice of the photos and prepares their presentation.

(20 min) Each group provides their presentation, #joli@y or other using
the photos as d&@ackground on the board/wallpaper. The facilitator write
down main points elicited by each group on the board/wallpaper (2
minutes for each group).

(6 min) The facilitator summons the main conclusions of the previous
presentations and promotes discussiofithe critical aspects that should
6S aKFNBR 6AGK Lbeh jedming asietd, R NB
development).

Slide 8 Slide 9 Powerpoint presentatiorfsee Appendix 6)
Exercise 3: (5 minutes) Each participant in each group is invited to assess prioritie
action, which in their perspective should be implemented at the presch
B U ]
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Assessing in order to increase the time that children to play dobrs, as well as to

priorities for increase the quality of the outdoor playing environment. 3 fields of acti
action towards are consideredime, spaceandfriendly supervisionin each of these fieldg
more and better | a set of 4 actions is presented. Each participant has to attribute a num

quality of to each action (1 to 4), where 1 refers to first priority, 2 refers to secon

OKA f RNXB y { priority and so on.

time Each group is provided with 3 sheets of papers, onéirite, one forspace
and one forfriendly supervisionn each sheet a diagram is drawn (one

(15 minutes) horizontal Ine crosses one vertical line) so that four sections are create

In each s,,gctiopAis named with an action.
C 2 NJ UiAKYBSIddhe sections are:

T GNB2NHIFIYyAT S tSy3aik 2F OKAfRN
certain activities, read onestoyy a 4 S R 2F (g2 3

T aOKlFy3S &aL) 0Sa 6KSNB NRdAziAyS
alJ 0Sa F2NJ 2dziR22NJ aLJ OSa ¥2

f GRAYAYAEAK GAYS (G2 F2NXIf S|
2dziR22NJ TNBES LX | &¢ o

T GAYLX SYSYGhAYyRI2WSORI & G2 LIXI
day for outdoor free play, parents and children day to play outs
community day, etc).

C 2 NJ &liL&l SieRhthe sections are:

9 introduce natural materials.

9 introduce loose parts.

9 Introduce small construimns (music and water walls, swing with
tyre, etc).

1 eliminate barriers for the access of the outdoors (i.e.: use of
appropriate clothing, cleaning reinforcement, punctual
reinforcement of human resources, etc).

C2 NJ FTUNGRSS yoR f &  fialdithadSebhns drek 2 v €

9 allow and support children to engage in physical risk while they
play outdoors.

9 allow children to handle conflicts autonomously while they play
outdoors.

T RSONBIAaS (GKS ydzYoSNJ 2F | Rdz i

9 increase communication witparents by sharing with them photg
NBLI2ZNI&a Fo2dzi GKSANI OKAf RNBY

(10 minutes) The facilitator summons the results on each group and
presents them to all participants by reinforcing which priorities were

mostly expressed. A digssion should be prompted in order to obtain a
general consensus about how to enforce such priorities.

Slide 106Slide 14 | Powerpoint presentatiorfsee Appendix 6)
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General Goal: Enhancing knowledge and changing attitudes
Activity 2: Workshop for the parents

Description:
Workshop for the parentgbenefits of outdoor
play and the importance of riskplease see
attached form for description of the parents
meeting.

This meeting should include a participatory
approach with graphic recdng. Examples of
activities are provided iparentsworkshop
document.

Resources:
Human:

1 or 2 teachers (one of them is the facilitator)
Parents of the class k
Material:

Videos about loose parts play
Roll of white bond paper / board
Colouring pensSellotape, A4 paper, A3 paper
Time:
1 to 2 hours, depending on the number of
participatory activities selected

Preliminary Steps:

Make sure you are well acquainted with the ppt presentation and video and feel comfortable with the
concepts presented. Maksure you have all the materials needed for the activity. Download the videos so
that you can use them as often as you I{kek for the dropbox will be included here)

.SYSTAGA F2N) OKAf RNByQa RS@OSt2LIYSyd yR fSIENYyAy3yY
This workshop has an indirect benéfiz NJ OKAf RNBYy Qa 2dziR22NJ LI &8 / KAfF
how the adult acts when children are playing, and what kind of environments the adult is providing children
with. This workshop will create awareness about the role of the parents whparvising children

outdoors.

Adapting the activity to SEN children:

According to the UN General Comment on article 23 of the Convention on the rights of the child, Play has
been recognised as the best source of learning various skills, includings&disallhe attainment of full
inclusion of children with disabilities in the society is realised when children are given the opportunity,
places, and time to play with each other (children with disabilities and no disabilities). This should be
highlightedin the workshop.

Postactivity:

The target population (parents) should complete the assessment form provided (Assessment 1). In order to
keep parents motivated, teachers should communicate with them along the school year (using formal or
informal communication platforms), sending suggess of activities for the weekend/holidays, videos,

etc...

Suggestions made by the partners after implementation:
Organize at least part of this activity outdoors
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Parents workshop document

Workshop for parents: creating awareness f&/KA f RNBSYy Q& 2dziR22NJ LX & | yR

SLIDE 1 Powerpoint presentation (see Appendix 7)

Create groups of | (2 minutes) Groups of 4 to 5 persons are created. Each group should

participants Fd tSrad G2 ReéelrRa 2F (S| akrBWiha
(2 minutes) group of children.
Exercise 1: (5 min) Each group writes two short lists answering the two questions.
(5 minutes) Each group (a representative of the group should be selec
PAST AND reads the answers aloud and the teacher in charge of conducting the
PRESENT: workshop (facilitatoy registers them on a board, or roll of white bond
How did you play | paper.
as child? (5 minutes) The facilitator reads the answers back to all participants ar
How do children | promotes the discussion about possible reasons appointed by particip3
play today? to explain what has changed and what has not cleahig terms of play
0SG6SSy ASYSNIGA2yad® t I NOHAOALI Y
(15 minutes) the board/ roll of white bond paper by the facilitator.

Slide 3Slide 4 Powerpoint presentatiorfsee Appendix 7)

Exercise 2: (3 minutes)The facilitator writes on the board/roll of white bond paper t
Play experiences | following question:

asachilkenabled |62 K § RAR @2dz £t SINY UGKNRddAK @& 2 dz
YS (2 0 S{andhow did these experiences affect you as an adult? Each group std
(25 minutes) discuss the question. While the groups discuss the matter openly, the
facilitator writes on the board/roll of wite bond paper a table with the
following words (or projects them using the powerpoint):

Assertive Compassion Confident
Corageous Curious Independent

. Learning with
Happy Kind mistakes
Maklr_]g good Passionate Powerful
decisions
Beingrecognized Resilient Feeling of belonging
Seltesteem Socially just Spiritual
Creative Wealth Wisdom

(6 minutes) Each group referring to the words on the table, chooses 5
features that better characterize what was learnt through play and
registers them on a sheet of paper. From these 5 features, 1 is to be
selected and associated it with 1 outdoor play experiences that occurrg
their childhood. This is also to be registered on the same sheet of paps
Characteristics that are not mentied on the table are also welcomed. A
representative of each group takes the sheet of paper and places it on
02FNRkNRff 2F gKAGS 062y R LI LISNJ
(6 minutes) Each group referring to the words on the table, chooses 5
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features trat they would like their children to learn through play.
Characteristics that are not mentioned on the table are also welcomed
representative of each group takes the sheet of paper and places it on
board/roll of white bond paper area designatedwéh/ | L[ 5 w9 b §
OmMn YAyYydziSaov ¢KS FFEOAEAGEF 2N NB
notes and asks:

f a2KFG A& YAaairy3d GKSy (2RI @
T a2 KAOK | NB GKS YIAYy FSINBR (K
OKAf RNByQa 2dKiR®22NJ LJX & G N

1 How can parents overcome these fears?
PEfY LINIOAOALIYGAQ O2yUNROGdziAZ2Y
the roll of white bond paper/board.

Slide 6 Slide 7 Powerpoint presentatiorfsee Appendix 7)
Exercise 3 (2.5 minutes) The facilitator asks participants to name personal reasol
PERSONAL that act as batiers to allow their children to play outdoors and writes the

CONSTRAINTS T
OUTDOOR PLAY
AND WAYS TO
OVERCOME
What is preventing
you from allowing
your child to play
freely outdoors?
How to overcome
those barriers?

on the roll of white bond paper/board. These reasons may be diverse,
as fears, beliefs, anxieties, safety issues, social pressure, dangers, ris
(2.5 minutes) Théacilitator asks participants to name possible strategie
to overcome the previous appointed barriers.

(5 minutes)

Slide 9 Slide 10

Exercise 4: (15 minutes) Screening of a short films featuring nature play environm
FYyR £22aS LINIa LIFed Ly (GKS RN

OUTDOORPLAY|lF YR f22aS8S LI NIHA LXFe aK2NI FALY

ADVOCACY IN
PRESCHOOLS:
Screening of two

themes. It igpossible to use these videos but also others that may be fa
in the web.
(10 minutes) Each group, using paper and colouring pens, is invited to

shortfiimsand |ONBFGS |y FROSNIAASYSyid G2 Syo2
creating an outdoor play, nature play and loose papky. The advertisement has to
advertisement have a main slogan, main message and 3 to 4 practical steps for outdqd

(35 minutes)

play to happen, including a strategy/recommendation for parents to
2PSNO2YS GKSANI FSINA ¢6KAOK O2ya
(10 minutes) Each groupas to present to all participants its advertiseme
(2 minutes for each group).

Slide 12Slide 16

Powerpoint presentatiorfsee Appendix 7)

General Goal: Practical factors to make outdoor play easier
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Activity 3: Clothing for outdoors
Description:
Have clothing for the 4 seasons (all weather conditions) and to get dirty at school (for children and staff)

Resources:

Human:children, teachers, caretakers, parents.
Availability of teachers and assistants to help children w'
clothing ard footwear before and after the activity. Cleanin
staff should also be involved when needed.

Material:

ClothesWinter pack- water resistant clothes for wet weathei F
(raincoat, rain trousers, water proof hat), wellies or oth¢™ (&
water-resistant footwear; Summer pack- swimming suit,
slippers, towel, hat. Winter and Summea change of clothes
for when children get dirty. Structures: closet with individu » _ ;
boxes, hangers, place to dry clothes and boots. The clothes§ 4 : ST, ggn
not only for children but also for aits. _____ =
Time:

Allow for time for children to change clothes.

Preliminary Steps:

Staff meeting- information about the benefits of outdoor play across all seasons and necessary steps to
implement it

Prepare storage structures for clothes in theginning of September

Parents meeting Septembeig information about the benefits of outdoor play across all seasons and list the
necessary clothes which will be kept at school during the school year

Prepare notes, text with pictures and symbols aboutoor play in different kinds of weather (use different
modes to disseminate information)

Create a routine for sending the clothes home and replacing them at the preschool

Define procedures with children

.SYSTAGA F2N) OKAf RNByQa RS@OSt2LIYSyd yR fSIENYyAy3yY
Fresh air; health; different sensory experiences; experience the changes in the environment according to the
weather and the seasons; appropriate clothing helps children to feel comfortable and enjoy the outdoor
activity in more pleasant way; contribute tweate a culture of outdoor use across all seasons among staff,

LI NByGa YR OKAt RNBYT AGAYdA I 164 OKAf RNBYQa OF LI &
A0AYdzZ F1Sa OKAfRNBYQa lFdziz2zy2Ye |yR NBalLRyaAoAfAde

Adapting the activity to SEN ddren:
CKA& 62dd R y20i NBldZANBE &LISOALET I O0OO02YY2RIF(GA2Yy X I a
needs. Other children and/ or adults may need to help children to get dressed / undressed.

Postactivity:
Teachers and caretakers should cdetp the assessment form provided (Assessment 2).
Assess if the children were comfortable with the clothes / footware used and adapt accordingly.
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General Goal: Play environment design and affordances
Activity 4: Create new affordances

Description:
Increase play value of existing play structures or elements (such as slides,
multi-functional structures) by adding natural elements, or |
implementing a pop up play with loose parihe idea would be to create
other affordances. The pop up play shoukldhildf SR ' yR A
a determined goal sug as building a den.
Things to be aware of in relation to this activity: amount of space us
larger space may encourage more movement; variety of loose p
materials; child directed activity; inwa@ment of the children; adults in &
facilitative rather than a directive role.

Resources:

Human:At least one educator and one assistant depending on the siz
the group. Involve teachers, parents, local companies and sponsors ir
stage of collectig the materials. 9.
Material: A large number and variety of loose parts / materials both natu &= ,g
and recycled, such as logs, cardboard boxes, tyres, sticks, tubes/f q\i\%
planks, milk crates, fabrics/textiles, ropes, hoses, pots and pans, cans, .[ 2
cones, water, sand, balls, etc. Also include toys to spark play. '
Time:Allow for enough time for the children to be engaged in the play, in the rang&dfdurs. Repeat the
activity regularly, at least 3 times in the duration of the program.

PreliminarySteps:

Collect the loose parts materials (ask materials through parents information boards, newsletters, website,
letters and contacts with sponsors). Meeting between the staff to discuss the organization and approach
attitude to this activity, making serthat it remains chile&entred. Organize the material making the loose
parts accessible for children to use in their own way.

SYSTAGA F2NJ OKAf RNBYyQa RSOSt2LIYSyd YR fSIENYAY3Y
Autonomy, creativity, imagination, cooperation, communication, probleniving, sensorial skills, motor
skills, social skills, concentration, critical thinking, knowledge about different kind of materials, leadership,
responsibility, special perception, emotional regulation, resilience.

Adapting the activity to SEN children:

Make sure all children are included in the activity taking into account issues such as: space accessibility,
facilitation of social interaction, encourage for the child to interact with the materials, sensory characteristics
of the environment. Other chdren can help.

Postactivity:
Teachers and caretakers should complete the assessment form provided (Assessment 2). Reflect upon the
activity through discussing it and make appropriate adjustments for the next time.
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General Goal: Play environment desigind affordances
Activity 5: LowO2 a4 at SN¥YIFySyié¢ { LI OSa

Description:
CreatinglowO2 @l A LISNXY I ySYy (¢ | pms
playground with new affordances. It is important tC s
be creative and take into account the existing and
potential affordances of the spaceSor example, !
include spaces for:

a) Spaces for moving, such as:

- Moveable logs used for courses, walking,

jumping, role playing, etc
- Ropeg; between trees for hanging and

balance 2

- Painting a target on the wall to encourage ;
ball games

- Rope with bucket fochildren to lift sand,
water, etc.

b) Sensory experiences, such as: d) Creative expression, suels:

- Make up a sandpit out of a large box or - A space with a variety of loose parts,
bucket natural materials for creative play and

- Water walls land art

- Sound walls - Large chalks and paintbrushes for

- Mud kitchen drawing on the floor or vertical surfaces

- Fixed loose parts board - Drama outdoors

¢) Sociainteraction, such as: e) Connecting to nature, such as:

- Hiding places developed by using - LYGNRRdzOS aFt26SN) 62ES.
cardboard boxes, trunks, bushes, flower - Planting and groimg vegetables, herbs
boxes and flowers

- 1fft26Ay3 OKAf RNBY (2 dz SwatefingtReplBnfss a L) OSa

- Tepees made out of branches and fabric - Insect hotel

- Gatheringreading area (e.g., under a - Worm farm
tree) - Bird boxe

Resources:
Human:

Teachers, staff, parents, local community, sponsors

gyfArald GKS LI NBylaQ ekpyitise dn dobstricting an@ usisigimatérial a KSt LI |y
Material:

Material depends on the specific spaces to be created, some examples of material can be: bottles, sticks,
wood, sand, storage boxes, wood pallets, ropes, pots and pans, keys, locks, switch, dhiSna, Xi

Time:It depends on the spaces to be creatéthout one month or less to gather the material, a week or less

to build the structure. Permanent maintenance is required. Use it until it lasts or until the children show
interest.

PreliminarySteps:
Communication with the parents; involve staff and children in the process of creating these spaces and collect
materials; find strategies to involve the community and sponsorship.
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. SySTAGAE T2NJ OKAf RNBYy Q& RSOSt2LIVSyd yR fSINYAY3Y
Beneficial fordl  NBFa 2F KSIFfGKZ RS@St2LIVSyYyid FyR tSINYyAyY
O23yAGADSS &a1Affa YR F280SNAy3 2F OKAf RNByQa ONBI

Adapting the activity to SEN children:
Make sure that the space incorporates everybody; Physical accegsiBaihd boxes and water boxes not
only on the ground but also accessible by wheelchair users.

Postactivity:

Teachers and caretakers should complete the assessment form provided (Assessment 2).
Constantly evaluate your space, reflect and adjust accolyling

Involve staff and children in the reflection.
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General GoalPractical activities
Activity 6: Construction Project
Description:
Conduct a project with construction play where children build
something; using wood, hammer, naitgrdboard, knives or other
natural or recycled material. Start the project by asking the childi §
what they want to build and involve them in the planning ar
implementation process. Focus on the process, not on the outcol E
Resources:
Human:
Teachers, st parents, community
Material:
It depends on the project, different materials can be used, such
wood, hammer, nails, boxes, cardboard, natural materials, recyc =
materials...
Time:
Usually one week to prepare: discussion, plannamquiring the
materials, a week or more for working on the construction proje:
After that children will have the chance to play with it and chan MJ '
it, have new ideas.

Preliminary Steps:

Discussion within the staff about facilitative role rather thanqmeceived directive attitude. Focus on the
process rather than the outcome. Informing parents and staff, colleting, preparing, organize the groups of
children, exploring the materials.

SYySTAGa T2NJ OKAf RNByQa RS@St2LISyid YR fSENYyAy3ay
Problem solving, nagiation and task management. Improvement of fine motor skills. Development of social
alAfftazr KFryRfAYy3d 2F RIEIYIASNRdza (22f asx inBosadiitey 3 OF
project.

Adapting the activity to SEN children:
Useappropk S G22f & YR IRIFLIW GFa1Qa LI NGAOALI GAZ2Y O
help each other and adults should be sensitive to children who require more attention.

Postactivity:
Teachers and caretakers should complete the assessfoen provided (Assessment 3). Reflect on how the
project went and think about adaptation.
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moving and lesming outside

General GoalPractical activities

Activity 7: Contact with Natural Elements
Description:
Designated time for children to play with natural
elements(e.g. sand, water, mud, plants, trees, leave
flowers, etc.).
Resources:
Human:
Teachers, staff, children. Parents may be involve
children are asked to bring natural materials to scho
Material:
Sandpits, water walls, buckets, shovels, pans and,p &=
sticks, bottles, natural materials that children are ask:
to collect according to season.
Time:
Start with 1 day a week and increase this frequen
Ff2y3 GKS &@SFENX® ¢KS | OGA
to be implemented.

Preliminary Steps:

Inform parents about the activity
Discuss with the staff

Collect materials

Make sure children have appropriate clothing for the activity

Plan, manage and discuss the activity with children; designate roles for children (i.e.: attribute responsibilities
sud as bringing out and putting back the tools from storage room).

Commit teachers and staff to the idea that play is to be €leitd

SYySTAGa FT2NJ OKAf RNByQa RS@St2LISyid YR fSIENYyAy3ay
Contact with nature and biophilia, promotion of autonomy, developmenewpfotional bonds between
children and between children and the environment, fostering of creativity, promotion of shared social
activity, development of fine motor skills.

Adapting the activity to SEN children:
The space should be physically accessibe @S NE OKAf R® ! RdzZA & FyR 23 KSNJ OK

Postactivity:
Teachers and caretakers should complete the assessment form provided (Assessment 3). Reflection and
assessment of the activity with children.
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moving and lesming outside

General GoalPracticalactivities
Activity 8: Use the Environment Outside
Description:
Use the environment outside your
preschool:

- Go to a natural environment
6F2NBatsz ¢22R
one day activity (let children &
play freely with the
environment, without adult
interference.

- Explore the environment and £
F2tft 26 OKAf RN

Resources:

Human:

Ideally one adult per-6 children.
You might need to have other
supports (e.g.., city hatl
transportation)

Material:

Depending on the environment you go to, collect and fogsnd materials when possible (e.g., beach

alyRT gl GSNE aiGAaAdlax adz2ySas akSttaxr f3aFS8Sy Ydzaas
Time:

At least half a day. Try to repeat once a month

Preliminary Steps:

Choose the place you go (maybe have a plan Bsa of changing weather)

Involve the children in the discussion before you go

Arrange for transportation if needed

Organize for food/drink with parents

Children should have food and extra pair of clothes in a small backpack

Planning materials to take (e,dpeachg buckets, shovels, blankets, towels, sunscreen and water)

.SYSTAGA FT2N) OKAf RNBYyQa RS@St2LIYSyd FyR fSIENYyAy3ay
Contact with nature, exploring new environments, physical activity, motor development, autonomy,
sensorial integration, social cooperatiskills

Adapting the activity to SEN children:
 O0OSaaAroAfAGRT FEft2g F2N) Sy2dza3K | Rdzf §& G2 &dzLJ2 NI

Postactivity:
Teachers and caretakers should complete the assessment form provided (Assessment 3). Reflect on the day
with the childrenr YR Y I 1S | @Aadzt NBLINBaSyidariizy 2F (G4KS RI
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General GoalPractical activities
Activity 9: Have a Meal Outdoors
Description: o
Have a meal outdoors (either on the preschoo
playground or in a natur@nvironment,
prepare the meal outside with the children if
possible).
Involve the children in setting up and cleaning
the space.
Resources:
Human:
Teachers, staff, children, parents
Material:
Plastic table cloth (if needed) and wet wipes
Logs to sit on, finger food that can be easily
eaten, water
If the idea is to cook outside, include gas stove
or similar (wood to make fire), toal, cutlery,
blankets
Time:
Enough time for a meal. If you cook allow time for that.

Preliminary Steps:

The® steps will vary depending if children bring the food from their homes, if they are buying it in the local
community with the teachers, or if they are going to cook it outside with the teachers. Discussion about the
activity between the staff; inform pargs and ask then to bring food if necessary; discuss with children

what kind of food to buy or to bring; if the school grows vegetables and fruits, these should be included on
the meal.

.SYySTAGA FT2N) OKAf RNByQa RS@St2LISyid FyR fSENYyAy3ay
Healthy meals, bé¢r appetite, emotional connection with food that is grown in the school, which will
SyO02dzN» 3S aLIAOle SHFGOSNRBRE (2 SFGT O2yidl OG0 6AGK RAT
air; development of social skills; discovering new purposethe outdoor environment.

Adapting the activity to SEN children:
¢KS &Ll OS akKz2dzZ R 0SS LKe&aAOltte FOOSaaaoftsS G2 SOSN

Postactivity:
Teachers and caretakers should complete the assessmentdmwided (Assessment 3). Involve the
children in the cleaning up or packing their own bags.
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General GoalPractical activities

Activity 10: Map the Neighbourhood
Description:
Walk, explore and make a map of your preschool
neighbourhood (with thechildren participating). Mark ¥,
(and draw) different activities and features available g
the neighbourhood. Focus on the process, not tl
2dzi 02YS® ¢KAa FOUA@DAGER
experience.

Resources:

Human:

One adult for 56 childrendepending on their age. The
group should not be too big so that all the children g
involved. Involvement of local community.

Material
Different material might be used, such as: pape
camera, crayons, cardboard, white bond paper, pail !
pencils, scisss, boxes, compass, stop sign, reflectii’ 4
vests, bags or boxes for collecting material if necesse §
Ipads and mobile phones can be used for example w
take pictures or for children to recall their navigation in the neighbourhood, however these are not
mandatory for the activity to happen.

Time:

Depending on the area covered, spend enough time outdoors, possibly in various sessions. About a week to
create the map.

Preliminary Steps:

Map the outdoor area of the school, take pictures, make drawings, etig®#we area to be explored; Start

to explore the neighbourhood involving the children; Explore google maps; Gather materials; Remind
procedures in case children get lost; inform the parents about the importance of exploring the
neighbourhood.

BenefitsfdN\J OKAf RNBYy Qad RS@St2LIYSyid FyR fSIENYyAy3ay
Development of environmental knowledge; spatial perception, autonomy; sense of belonging, discovering
potential affordances; motor, social and emotional skills; knowledge about the cultural and social dynamics
of the neighbourhood; contact with IT technologies (if used in this activity); diverse ways to communicate
with others.

Adapting the activity to SEN children:
I 0O0SaaAroAftAlesr OKSOl I NOKAGSOGU2YyAO ol NNA SNétla KI JA
human resources); having enough time for the activity

Postactivity:
Teachers and caretakers should complete the assessment form provided (Assessment 3). The map should be
displayed on the wall. It should also be used as a tool to prefjpéuee trips.
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General GoalPractical activities
Activity 11: Art Outside

Description:

This activity is not focused on a specific outcome, rather on

the process of creativity and sedkpression. Art outside, a5 il 28
examples: - i, (e ™

- Drama outside (set up @ Y I £ f withLihe
children and use the outdoor environment to buil g
a stage),

- Land art

- Use natural materials to make costumes, paintin
animal figures, etc.

- Dance activities

- Music activities

- Storytelling

Resources:

Human:

Teacherschildren, parents, staff
Material:

Natural elements, fabrics, paints, papers, glue, pebbles, etc. Depends on the activity, for example for drama
outside: stage, costumes, music, instruments; For storytelling: book, puppets, logs, pillows, blankets

Time:

Duration depends on the activity. Frequency also depends on the activity. For example: preparing a play may
take longerg about 1 month; storytelling takes about 1 or 2 hours, depending on the strategies implemented
and the purposes (unidirectional, @mndructive, children finish the story, change the story, represent while
fAAGSYAYy3IAXD

Preliminary Steps:

Discuss the project between the children and the staff; Collect materials anbeatgzen to found materials;
have a look at contemporary art books with the children; prepare the activity with children (e.g.., for a play
¢ costumes, story, instruments)

SYySTAGa T2NJ OKAf RNByQa RS@St2LISyid YR fSIENYyAy3ay
Creativity, imagination and fandg, aesthetics, sedxpression, selfonfidence, fine motor skills,
communication, social skills, development of divergent thinking, cultural transmission.

Adapting the activity to SEN children:
Accessibility, support all children as needed

Postactivity:
Teachers and caretakers should complete the assessment form provided (Assessment 3). Reflect and
8Ol tdzt GS® aleoS SEKAOAG OKAf RNBYQa 62N] ¢ 520dzySyd
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General GoalPractical activities

Activity 12: Physical Activity Play
Description:
Encouraging physical activity should
take place every time children are
outdoors. Meaningful physical activity
for children naturally occurs through
free play, but also when children are
engaged in fun games that are set by
adults. These adtiled games work
better if adults take an active role on
the games and if children are allowed
to adapt the game in their own way.
Examples of games could inclutiee
hunt, treasure hunt, thematic games,
traditional games, hopscotch, skipping
rope, etc.

Resources:

Human:

Children, teachers and staff
Material:

It depends on the physical activity free playspecific game that was selected (examples of materials that
mightbeused:huk 2 2 LJA X o+ ff &3 o6l 33 02ESax Of2GKaz YILBAI F
Time:

Physical activity play should happen every time children are out, but specific games picrparat

implementation can take from one morning to one week.

Preliminary Steps:
Prepare the space and materials according to the activity. Include children in the planning of the activity. If
required conduct internet or book research to define tiheme of the activity.

.SySTAGA T2NJ OKAf RNByQa RS@St2LIWSyid FyR fSENYyAy3ay
Development of gross motor skills, coordination, balance, strength, agility, spatial navigation skills and
social skills.

Adapting the activity to SEN children:
Make sure that ever child has a role. The space should be physically accessible to every child.

Postactivity:
Teachers and caretakers should complete the assessment form provided (Assessment 3).
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Assessment$or the activities

The assessment proposals depend on gleaeral goals of the activity. We present 4 assessment proposals
for the group of 12 activities

- Assessment should be completed after the activities that aim to enhance knowledge and changing
attitudes (activities 1 and 2);

- Assessment 8hould becompleted after the activities that aim to suggest practieaitors to make
outdoor play easier (activity 3) and the activities that aim to change the play environment design and
affordances (activities 4 and 5);

- Assessment 8hould be completed after thpractical activities (activities 6 to 12);

- Assessment 4 is a general assessment that should be completed after the whole group of activities
has been implemented.

Assessment 1Enhancing knowledge and changing attitudes
To be completed by thtarget population (parents / staff)

Activity:
Country:

1. Do you think the ideas presented in this workshop were important?r{at at all; 2¢ important; 3
¢ very important)

2. Did this workshop change your view on thenefits of outdoor play and the imptance of risk? (&,
no; 2¢ yes)

3.52 22dz O2y&aARSNI 2dziR22NJ LJX & | yR NXrdodataliR2l & A Y
¢ important; 3¢ very important)

4. Are you willing to implement some of the ideas presented in this workshop with youfekgdlsmore
opportunities to play outside and to engage in risky pld§)?no; 2¢ yes)

5. Is there any suggestion you would like to make to improve this workshop in the future?

Assessment 2Practical factors to make outdoor play easier and P&awironment design and affordances
To be completed by the teachers / caretakers

Activity:
Country:

1. After implementing this activity, did it become integrated in the daily routine of the preschogql? (1
No, 2¢ Partly integrated, & Yes)
2. HWSTFAOASY(l R2 @&2dz GKAY]l] GKAAa FOUAGAGE @l & G2
not at all, 2¢ efficient, 3¢ very efficient)
31296 STFAOASY(H R2 @&2dz dKAY]l GKAA YSIFadaNBE gl a (2
a. Motor development (I¢ not at all, 2¢ efficient, 3 ¢ very efficient)
b. Social development (@ not at all, 2¢ efficient, 3¢ very efficient)
c. Cognitive development (4 not at all, 2¢ efficient, 3¢ very efficient)
d. Emotional development (& not at all, 2¢ efficient, 3¢ very efficient)
4. What were themain barriers that you found to implement and to carry out this activity?
5. Do you have any suggestions for improving this activity in the future?
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Assessment 3Practical Activities
To be completed by the teachers / caretakers

Activity:
Country:

1. Would you repeat this activity in the future? (yes or no)
2. How engaged were children when doing this activitg (bt at all engaged; 2 engaged; & highly
engaged)
3.12¢6 STFTAOASY(l R2 @e2dz GKAYy]l GKAa | OGAQGAGE oI &
Motor development (I not at all, 2¢ efficient, 3¢ very efficient)
Social development (4 not at all, 2¢ efficient, 3¢ very efficient)
Cognitive development (4 not at all, 2¢ efficient, 3¢ very efficient)
d. Emotional development (& not at all, 2¢ efficient, 3¢ very efficient)
4. What were the main barriers that you found to implement and to carry out this activity?
Do you have any suggestions for improving this activity in the future?

o T

Assessment 4Global appreciation of the 12 activities
To becompleted by the target population (parents / staff)

Country:
Type of participant(Teacher or staff/Parent)

1. After the implementation of these 12 activities, do you notice any changes in your perception about
OKAf RNBY Qa If gedaihiRreopeN3 LJ | & K

2. After the implementation of these 12 activities, have you incorporated any new practices in your
daily routine when you are with the children at your catefes, which ones?

3. Which obstacles do you see in the implementation of these aetivities/ approaches you have got
in touch with?

Additional information

Besides these assessments countries also provided additional information regarding:

Strengths of each activity. Partners were asked to include their own critical perspective asdratso
information thatcouldhave been included by participants when completing the assessment forms.
Barriers found in the implementation of each actividartners were asked tausimon all of the barriers
found in a small textwhichshould include not only a synthesis of the opinions that were collected, but also
other aspects thathey have witnessed as barriers, or that were tedothem informally by participants.
Please also include your own critical perspective.

SuggestionsPartners were asked taimimon all of the suggestions in a small text. This should include not
only a synthesis of the opinions that were collected, but also other aspect#hahadwitnessed as
barriers, or thathey weretold informally by participard, as well as theicritical perspective.

Finally, partners were asked poovide an overview of the whole project basedtbeir own critical
perception.
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Resultsof the assessments and feedback of the 12 activities

Next we will present the main reka regarding the 12 activities, a more detailed analysis of the results by
country can be found in appendix 8 but it should be interpreted with caution since the number of
respondents by country for some activities is sometimes quite small.

Activitiesthat aim to enhance knowledge and changing attitudes (activities 1 and 2)
Activity 1 ¢ Staff Workshop

Most of the teachers and caretakers that participated in the staff workshop in their countries considered:

1. That the ideas presented were vamgportant (79.6%) or important (20.4%)

2. That the workshop changed their view on the benefits of outdoor play and the importance of risk
(81.6%)

3. CKIFIG 2dziR22NJ LJXIeé& FyR NR&Ale LIXle NB GSNE AYL
development

4, Theyare willing to implement some of the ideas presented in the workshop with the kids (98%)

Table6. Strengths, barriers and suggestions of activityngédting with the staff reported by the different
countries
Strengths Barriers Suggestions
Croatia The deas presented and the importance of risk play we To organise this activity
found very important. Most of the staff changed the outdoors
view on the benefits of outdoor play. Workshop w.
encouraging for staff in the point of changing perspect
about outdoor playParents who came to the worksho
were curious.
Estonia Joint team discussion about active outdoor gam Too little time for The workshop could be
increased overall team spirit and had a positive effect holding the workshop, longer.
the daily activities of the teachers, the teachersre very not all teachers wanted
active and communicative in the workshop. Later we ( to participate.
feedback that we should use a similar workshop more
a tool at our meetings.

Greece Opportunity to explain the project to all teachers / fe _ Should do this presentatior
more confident about the project/ their belief on the at the beginning of every
importance of outdoor play was strengthened. school year

Portugal Consolidate project ideals for further participation. Still some resistance t¢ Regular meetings tha

new activiies and strengthen the purpose of
methodologies. these new practices.
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Activity 2 ¢ Parents Workshop

‘ Rt Co-funded by the
W Erasmus+ Programme
A B ARE of the European Union

Most of the parents thaparticipated in the workshop in their countries considered:

1.
2,
(74.7%)
3.

That2 dzi R2 2 NJ LJ |

w

e

development

4.

Iy R

NR &1 &

That the ideas presented were very important (78.2%) or important (21.8%)
That the workshop changed their view on the benefits of outdoor play and the importance of risk

LX & | NB @SNE

A Y L2 N

They are willing to implement some of the ideas presented in the workshop with the kids (96.6%)

Table 7. Strengths, barriers and suggestions of actiiisoekshop for the parenfsreported by the different

countries

Croatia

Estonia

Greece

Portugal

Torres Vedras

Strengths

The ideas presented in this workshop and t
importance of risk play was found vel
important and most of the parents change
their view on thebenefits of outdoor play.
Workshop was encouraging for parents in tl
point of changing perspective about outdoc
play. Gathering around the common ther
has brought to consciousness the significar
2T OKAftRQa RS@St 2LIE
The parents who took part in the workshc
were interested in the subject and th
workshop got positive feedback from th
participants. The parents particularly liked tt
videos shown at the workshop.

Good structure of presentation/ enoug|
information / the experiential part was ver
well received (made them very active and n
passive)

Great openness and enthusiasm towards t
LNE2SOGd {2YS LI NBy
was made based on their knowledge of ti
work caried out in the Conquinha JI.

U

i

MK

MADEIRA TORRES

Barriers

Thae were few
parents in the
workshop Time
factor, difficult to
organise in  the
daytime, low
participation rate

after workday.

low attendance

Too many parents ir
one meeting; it was
not the most
appropriate space.

/}'
e,
W

—n
‘;‘ QueenMauduUniversityCollege

Suggestions
To organise this activity edoors

We should think of a clever way t
involve precisely those parents/teache
who are opposing. The people who car
held relatively uniform opinions, but onl
those whoare interested show up anc
there is nothing we can do about it. Bt
an overall change will come when thel
is a shift in the opposition. More
freedom, taking a creative approach i
the study programme and daily schedul
Then we will have more freedom iithg

the activities planned and prepared fc
outdoors.

Should do this presentation at th
beginning of every school year, so we ¢
explain how we work / we should explai
the benefits of outdoor play

Continue these meetings and reveal,

the teacher in the Jl is already doing, tl
daily activities through a closed soci
media group; parents supportew ideas
better.
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Activity 3 ¢ Clothing for outdoors

\g and leaming outside

Most of the teachers and caretakers that participatedhis actvity:
1. Reported that #er implementing this activity, it become integrated (61.9%) or partly integrated (33.3%)
in the daily routine of the preschool
2. Taught that this activity was efficient (57.1%) or very efficient (42.9%) to proniitd f RNS y Qa

and learning
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Activities that aim to suggest practicdhctors to make outdoor play easier (activity 3) and the activities
that aim to change the play environment design and affordances (activities 4 and 5)

2 dz( F
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Table8. Strengths, barriers and suggestions of acti@itglothing for outdoor$ reported by the different

countries

Croatia

Estonia

Greece

Portugal

Torres Vedras

Strengths

This activity is efficient for the staff to promot
children outdoor play and learning. It
contributed in raising awareness about tt
importance of having the right clothing fc
outdoors.

Cooperation with the parents and dail
FSSRol O I 6 2 dzi i KS
activities through photos and videos in a clos
FB group for the parents that clearl
demonstrate the strong need for outdoo
clothing that matches the weather.

The children went to the beach and he
appropriate clothing; the children showed suc
enthusiasm for the activity that their parent
asked to repeat it. Parents have already boug
rain gear for the children.

U &

Barriers
The main barrier is to ensur
appropriate  equipment  (hats

boots, rain overalls)

not all children always have th
right clothes. The main barrier wa
that it takes time for parents tc
bring all clothes that are necessa
for child. Parents who do no
understand about the need to b
outdoors with any weather. Not al
families find it inportant to be
outdoors in any weather. Only il
"good weather". Money. If
someone has no clothes, teache
have to find something.

On a rainy day, the childremere
not prepared and only a few coul
enjoy the games outside.

There is no way to transport the
kids to the beach.

)
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Suggestions

School/local ~ community
should provide right
clothing for outdoormplay

Regular reminders for the
parents, recognising the
parents. Sharing photos an
videos of outdoor activities

Negotiate with the City
Council the possibility o
providing transport once &
month during spring anc
summer.
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Activity 4 ¢ Create newaffordances

Most of the teachers and caretakers that participatadhis activity

1. Reported that after implementing this activity, it become integrate2. o) or partly integrated @8%)

in the daily routine of the preschool

2. Taught that this actity wasveryefficient 47.4%) or efficient368: 0 (2 LINRY2 (1S OKAf RNEB
and learning

3. Taught that this activity was efficierd2.1%) or very efficient @1 0 G2 LINBY23GS OKAf
development

4. Taught that this activity was efiémt (47.4%) or very efficient36:0: 0 G2 LINRY2(3GS OKAf
development

5. Taught that this activity was efficier83,26) or very efficient3ls> 0 (12 LINBY23GS OKAf RI
development

6. Taught that this activity was efficiertq,1%) orvery efficient 36:8: 0 (G2 LINBY23GS OKAf RN
development

Table9. Strengths, barriers and suggestions of activity 4 (create new affordances) reported by the different
countries

Strengths Barriers Suggestions

Croatia This activity is very efficient for the __ Support of the facility in the collectin
staff in promoting children outdool of loose parts; continuous accessibili
play and learning, besides it is ve of materials

efficient in  promoting children
development.

Estonia CKAa | OGA@GAGe Sy Safety, there are parents an We should do moreampaign work to
creativity and initiative, outdoor teachers who think creating make both the teachers and parent
activities became more exciting. such affordances is not safe fc understand that real things that ar

OKAf RNByQa LI+ y230 G2&8a RSOSt 2L
and play skills. The agreed rules / go
practices for how and on how big a
area these things are played with ai
still also inportant.

Greece Children were used to the specifi children did not fully engage
function of the existing structures
was a bit difficult to change somethin
/ most ideas came from the teachers

Portugal It was important to help us Some initial apprehension Let the children play freely, eve
understand that cidren can play anc while  trying to  control though the temptation is to support
create games  without adul everything. This chly proves instruct, direct the play.

intervention; there was some initia (0 K I { Al Q& y 2 Count to 10 before acting.
apprehension that gradually fade activity.
away.

Understand how creative children ar
in the games they play.
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Activity 5¢LowO2 a i at SN¥YIFySyidé { LI OSa

Most of the teachers and caretakers that participatadhis activity

1. Reported that after implementing this activity, it become integrate@®4) or partly integrated50%) in
the daily routine of the preschool

2. Taught that this activity wasfficient @0%) or very efficient20z 0

learning

02 LINRPY2(0S OKAf RNBYy

3. Taught that this activity wasery efficient (%5%) or efficient 8> 0 G2 LINRPY2(3GS OKATf |
development

4. Taught that this activity was efficient0@) or vey efficient (>0 G2 LINRY23S OKAf
development

5. Taught that this activity was efficien85%) or very efficient3g> 0 (2 LINBY23GS OKAf RI

development

6. Taught that this activity was very efficiento$s) or efficient §5%) to pron2 G S OKAf RNBy Qa
development

Table10. Strengths, barriers and suggestions of activityo®0 2 & G & LIS NI ) sefoxfeid by the LI OS 3

different countries
Barriers

Croatia

Estonia

Greece

Portugal

Strengths

Depending on the environment, it i
implemented in the daily routine of eac
kindergarten facility, because it is ve
efficient in  promoting  children
development.

Our kindergarten got a numbeof new
exciting play spaces: waterplay that wi
directly connected to the plant bed are:
water for watering was brought from
GKSNBE® ¢KS OKAf RNJ
activities became more diverse.

easy to implement if you have loos
parts/ children liked it / was fun anc
creative

Provide experiences with water, muc
airndlaz tSI@Sax o
6KAOK dzyf S akK &aidz
creativity.

Torres Vedras

U &

Comfort zone. It is
enough to have one
person who does not
believe in the activity
to affect already a
larger group.

we did not have a lot of
loose parts

Resistance to di fear
of the "dangers"; fear
of too much exposure
to sun.

’)}'
e,
W
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Suggestions

According to child interests it should b
reconstructed or improved (permaner
spaces)

Before doing this activity, it would be a goc
idea to look at different pictures with the
children on Pinterest for example, use it f(
making different galleries, so the childre
could cloose the spaces they would like 1
create for their games.

parents should help in gathering loose par
This activity can be gied with others
activities (when we go outside, we can colle
loose parts from the neighbourhood
Create shadows with rags and stakes

6C

1 S
e



. . . ; K Co-funded by the
2017-1-PT01KA201035784 | MLO 8 Moving and Learning Outside 111U L Erasmus+ Programme

& of the European Union

Practicalactivities (activities 6 to 12)
Activity 6 - Construction project

Most of the teachers and caretakers that participated in Husvity:

1. Reported that they would repeat this activity in the future (100%)

2. Children were highly engaged (83.3%) or engaged (16.7%) when doing this activity

3. Taught that this activity was very efficient (75%) or efficient (25%) to promote ciildien Y 2 (i 2 NJ
development

nd ¢l dAKG GGKIG GKAa +FTOUGA@GAGe o6l a OSNEB STFFTAOASYD
development

p® ¢FdzAKAG GKFIG GKAa | OGAGAGeE o1 a @GSNEB STFFAOASY
development
cd ¢FdAKGI GKIFIG GKAA | OGAGAGeE gl a STFTAOASY(H oOpo dy

development

Table 11. Strengths, barriers and suggestions of activity 6 (construction project) reported by the different
countries

Strengths Barriers Suggestions
Croatia Handling of dangerous tools; promoting childre parents and staff safety the activity should be
participation as cecreators of the project concern carried out more often
Children were highly engaged in this activity. because some childrel
experienced nailing for the
first time.
Estonia The entire kindergarten was involved in this activity. T Safety, he teachers Involving the

children directed this activity, the teachers were fi themselves lack the skil families/parents, specialist:
support, guidance, help. The children came up witha or will to use the in this activity. This activity

of ideas, this activity encouraged the children necessary tools. should be a lengthier
cooperate and resolve differences between them. T Sometimes alsc project linked to the study
children learned to know their abilities. The childr¢ exchange of programme activies.

showed great interest in this activity because they got information.
do something entirely different.

Greece gave children the opportunity to discuss their idee takes a lot of time -
social skills development

Portugal Increase seltonfidence and selésteem; understand the Children were not usec Gradually introduce other
limits; contact with risk. to using certain G Rl Yy I3 SN dza ¢

materials and were not as hammers, nails, etc.
very comfortable with
them.
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Activity 7 - Contact with natural elements

\g and leaming outside

Most of the teachers and caretakers that participated in this activity:
1. Reported that they would repeat this activity in the future (100%)
2. Children were engaged (64.3%) or highly engaged (35.7%) when doing this activity
3. Taught that this activity was very efficient (57.1%) or efficient (42.9%) to pro@dteh f RNB y Qa
development

ne ¢FdaAKG GKIG GKAa FOdAQAGE gl a OSNE STTAOA
development

pd® ¢FdzAKG GKFIG GKAa | OGAQGAGE g1 a OSNEBE SFTFFTAOAS
development

6. Taught that this activity was efficient7(@%) or very efficient3s® 12 0 (12 LINRY203S OKAf F

development

Tablel2. Strengths, barriers and suggestions of activifgontact with natural elemenjsreported by the

different counties

Croatia

Estonia

Greece

Portugal

Torres Vedras

Strengths

development of emotional bond between children ar
the environment

Our kindergarten is surrounded by nature, and t
children can use different kinds afatural materials
(cones, rocks, branches, chestnuts, acorns, lea
insects, snails) in their play every day. For this activity,
teachers knowingly encouraged the children to play w
natural materials and use them in games, also thc
children whoare usually more interested in regular toy

Opportunity for children to get irtouch with natural
elements (the kindergarten is located in the very cen
of Athens and children have very limited access to
natural environment)

Contact with nature and playing freely, running, climbi
trees, freedom,2 GSND2 YAy 3d &Yl f ¢
made them feel confident and happy.

U|-a Vs

ouen VER.
MATUE GURCA

Barriers

Risk of injury, the
parents are scared tha
the children may get &
tick or a disease. Nc
suitable clothes.

the teachers organizec
this activity as a 'lesson”
They prepared boxe:s
with different elements
in them and asked
children to walk on the
different textures.
Transportation
locations outside
city.

to
the

—n
‘;‘ QueenMaudUniversityCollege
oF (ARLY CHILON00D (OUCATION
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Suggestions
aGAftt

awareness

Encouraging the children t
use more natural materials
in their play, going to the
forest with the childen to
collect the materials,
picking up all the faller
down branches and cone

2N AY

in the outdoor area.
Involving the  children,
putting together

boxes/baskets with natura
materials that can be uset
for outdoor play.

a small paragraph to explai
that is activity is not a
lesson and they shoul
allow some degree o
freedom

Articulate  transportation
with the City Hall.
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Activity 8- Use the environment outside

Most of the teachers and caretakers thadrticipated in this activity:

1. Reported that they would repeat this activity in the future (100%)

2. Children were highly engaged (68.4%) or engaged (31.6%) when doing this activity

3. Taught that this activity was very efficient (89.5%)Sof FA OASY (i omndp2 0 (2 LINE

development
nd® ¢l dAKG GKIFIG GKAa |OGAGAGeE 61 & @GSNE STFAOASYI
development

oA

5. Taught that this activity was very efficient (63.2%) or efficient (36.8%JNE Y 2 U
development

cd ¢ldzAKG GKFG GKAEA FOUA@AGe 61 a STFTAOASYGH o6 dn dre
development

OKAf RNBY Q

Table B. Strengths, barriers and suggestions of actigifyse the environment outsigereported by the
different countries

Strengths Barriers Suggestions
Croatia new experience in new environment living in the city is a cooperation with the local
barrier for continuously community in providing
exploring better possibilities It is

neighbourhoodaround  important  to  ensure

enough adults to suppor

OKAf RNByQa vy

Estonia The surroundings of the mdlergarten support this Time planning. Will ol Making a list of potential

activity, we have a beach, a river, a forest, nature tra the teachers. places where to go with the
the botanic garden within a walk. We do this activity children, scheduling this
our kindergarten every week, each group goes to | activity for at least twice a
forest, beach or further away at least once a week. Inc month, whatever the
of field trip, also the families are involved. season.

Greece very goodactivity/ the children and the teachers loved dirty roads -
/ opportunity to do something very different

Portugal There were children who visited the beach for the fii Transportation to Articulate transportation
time, they had never seen the sea. Contact with natt locations outside the with the City Hall.
and playindreely. The knowledge acquired. city.
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Activity 9- Have a meal outdoors

Most of the teachers and caretakers that participated in this activity:

1. Reported thathey would repeat this activity in the future (100%)

2. Children were highly engaged) or engagedb(%) when doing this activity
3. Taught that this activity wasfficient (55%) orvery ST ¥ A OA Sy i
development

4. ¢ dza3KG dKIF G
development

5. Taught that this activity was very efficient (60%veryS T FAOA Sy G on x>0 G2
development

6. Taught that this ast @A 1 & &I &
development

dopr 0 2 LINRY:

GKAa OUA@GAGRE o OSNE STFAOASYH ¢

QX

LINEB Y 2

BSNE STFTAOASYUG oTmpr0 2NJ STFA

Table #. Strengths, barriers and suggestions of activith@®/¢ a meal outdoojgeported by the different
countries
Strengths Barriers
Croatia Development of social and emotional bond betwet
children, food and the environmentTaking the mea
outside caused better appetite for some children.
Estonia We have meals in outdoor more in the spring a Convenience, hygiene Adding eating outdoors tc
summer, sinceéhe weather is then more suited for thic Extra work, the activity plan of the

Suggestions

We think that in case of this activity, our strength is tt communication.

we have a kitchen at our kindergarten that was al
involved in this activity. The children always have a v
good appetite outdoors, and they alwaysvei very
positive feedback on eating outside. Some children
that having meals outside is the best thing abc
kindergarten.

kindergarten so it would
becane a tradition.
Purchasing for the
kindergarten special ven
lightweight and
shatterproof reusable
dishes for eating outdoors.

Greece Easy toorganize/ offers different levels of preparation -
(easy to difficult) / children liked it a lot
Portugal Enjoy the outdoors. - Repeat it more often.
Some children said their food tasted better.
l] mH 4 —n 64
A T /r ‘;‘ Que‘enMfaudUniverfity(ollege {\O\&Z)O}!A.qag

Torres Vedras L]

e oa vEw
MADEA TORRES MR e



2017-1-PT01KA201035784 | MLO d Moving and Learning Outside

Activity 10- Map the neighbourhood

\g and leaming outside

Most of the teachers and caretakers that participated in this activity:

1. Reported that they would repeat thativity in the future

(100%)

S, Co-funded by the
W Erasmus+ Programme
A of the European Union

2. Children were highly engaged (58.8%) or engaged (41.2%) when doing this activity

od ¢lFdAKIGI GKIFIG GKAA
development

4. Taught that this actvi @ &l & @SNE S
development

pd® ¢FdzAKG GKIFIG GKAaA

development
6. Taught that this activity was very €fk Sy {
development

Table B. Strengths, barriers and suggestions of activity 10 (map the neighbourhood) reported by the

different countries
Strengths

Highly engaged children; development
orientation and learning road safety rules

Croatia of spa

This ack gAGe &GAYdAZ I G§SR
iSFHOKSNEQ AYyGiSNBaid Ay
better. Using the GPS was exciting for the children.

Estonia K¢
ER

Greece Fun activity for the teachst because they are outsid
the building / opportunity to get in touch with the
neighbourhood

Awareness of thesurrounding environment; knowledg
of the services the city offers; group discussion; attent

to detail.

Portugal

U

i

Torres Vedras

= x

MADEIRA TORRES

I OGAQGAGE

Opy ®y:: 0

ouen VER.
MATUE GURCA

gl a

FFAOASY

I QG ADAGE

gl a

Barriers

Children of different
ages in a group, difficul
to walk in the street

traffic.  Will of the
teachers, dw
motivation of the
teacher.

traffic and noise /

children dor®2know how
to follow traffic signs

/| KAf RNBy Q&
concentration in such ar
unusual activity.

DS NE

2N STFAOASY

—n
‘;‘ QueenMauduUniversityCollege

S NE

OYyH®E?DL

Suggestions

Provide this activity for
different type of learning
(subject) Use new
technology (i.e., Google
Maps) and traditional
orientation  tools  (i.e.,
compass)

This activity, too, could be
used as a lengthier project
mapping the surroundings
in different seasons,
involving the parents, using
a drone for taking photos /
making videos, if possible.

Opportunity  to  offer
education about road
safety
7 65
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Activity 11- Art outside

Most of the teachers and caretakers thadrticipated in this activity:

1. Reported that they would repeat this activity in the future (100%)
2. Children were engaged (56.3%) or highly engaged (43.8%) when doing this activity
3. Taught that this activity was very efficient (56.3%)Sof T A OA Sy (i
development

nao

¢l dzaKi

7

GKIFG GKA&a FOGA

development
5. Taught that this activity was very efficient (75%) or efficient (25%) to prors OKA f RNBy Qa
development

c o

¢l dzaAK G

GKFG GKAa

development

grGE gl &

o6nody: 0

@S NE

Table B. Strengths, barriers and suggestions of activity 11 (art outside) reported by theediffayuntries

Croatia

Estonia

Greece

Portugal

Torres Vedras L]

Strengths

Very efficient development of creativity and diverge
thinking Children were very engaged, especially
dramatic plays

Our strength in this activity was cooperatio
consideration for others, being creative. Our outdo
area was equipped with transparent canvases (la
plastic filrrs were pulled between the trees) on which yc
could draw, paint, and also wash the paint off with watt
The children were very busy with this activity and
similar activity was used as an outdoor activity for seve
weeks because the children showedergst in it.

Easy to organize / can be adaptedcaxling to the
interests of the children / can be linked to other activitit
| offers freedom and creativity
Develop mental and physical dexterity; respect the ru
in a game and in group work.

y.-mo 4

Barriers

No ideas what to do.
They had distractions
such as toys, other kids
good weather, water
activities - Kids wanted
to play more with each
other and run around.
But the kids that were
really interested of this
activity, stayed and
actively partcipated on
the art activity that was
offered to them.

clothes for this activity

There was Some
confusion  with  the
activity; the children
were disorganized anc
did not quite grasp the
essence of the game.

—n
‘;‘ QueenMauduUniversityCollege

Suggestions

this activity would be a
good example of
connecting kindergarten
with the local communitylt
should be done even
season of the year.

In the summer period,
creating permanent
outdoor play spaces so thi
children could use different
types of art in their play
(drama, music, visual arts
etc.)

Repeat the activity anc
carry out different games;
setting-up plays.

7 66
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Activity 12- Physical activity play

Most of the teachers andaretakers that participated in this activity:
1. Reported that they would repeat this activity in the future (100%)
2. Children were highly engaged (61.9%) or engaged (38.1%) when doing this activity

3. Taught that this activity was ve®F FA OASYy i omnmx:>0 G2 LINRPY23GS OKAf RNJ
nd ¢FdzAKG GKFG GKAa | OGAQGAGeE o6l a OSNEB STFAOASYI

development

5. Taught that this activity was very efficient (66.7%) or efficient (33.3%)20i# 1 S OKAf RNBYy Q4

development
cd ¢lFdAKIGI GKIG GKA&a FTOUAGAGE 61 a OSNEBE STFAOASY
development

Table T. Strengths, barriers and suggestions of activity 12 (physical activity play) reportbd Hifferent
countries

Strengths Barriers Suggestions

Croatia very efficient motor development - include parents in this

activity too

Estonia Active sports activities that have a competitive aspt The children are Every day should include
motivate children. In this activity, we had so-called physically lazy, get tirec physically strenuous
combined event where the children could run in a rac quickly and do not want outdoor activity, playing
long jump, the children measured the results themselv to make an effort. and teaching the childrer
a teacher guided. Our outdoor area encourages play more active games.
various physically active games.

Greece easy to organize / opportunity for group play/ natural fi should do more dén
children

Portugal To be able to take risks. Climb trees. Walk by the riv
edge, over the rocks. Feel the taste for adventure.

General assessment dhe 12activities

After the implementation of the 12 activities:
1 74.5% of the teachers amdiretakers and 57.6% of the parents reported they changed the perception
F602dzi OKAf RNByQa 2dziR22NJ LX I &T
1 80.4% of the teachers and caretakers and 52.5% of the parents reported to have incorporated some
new practices in their daily routine when they were lwthe children at their care

Overall, partners felt this project had a positive impact on the work of their kindergartens. It had diversified
outdoor activities, and raised awareness of the importance of active outdoor activities among the teachers
and parents.

In the workshops forhie staff and parents the ideas presented and the importance of risk play were found
very important and partners felt that most of the staff and parents changed their view on the benefits of
outdoor play.Partners felt that talking about the benefits of @ator play was important to understand its
impact on child developmen®artners felt this project was very important for the development of motor,
social, cognitive and emotional development of the children, highlighting the benefits of creating coneection
between children and the environment, of developing creativity, divergent thinking and space orientation.
Handling dangerous tools was also mentioned by the partners as an important way of promoting children
freedom and joy in risk play and also promatitmeir participation as careators of the play environment.

The barriers most partners found favhen implementing the 12 activitiewere: parental and safety
concerns, having appropriate clothing for outdoor playall kinds ofweather, and traffic asa barrier for
continuous exploration of the neighborhood.

Overall the activities were all rated by the partners as very important or important for the 4 domains of
development considered (motor, social, cognitive and emotiofd@achers were asked to rate activities 3 to

67
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12 according to the impact they perceived in the different domains of development. In B2@end 30 we
LINBaSyd GKS LISNOSydlr3asS 2F | yasSNE (OKD) bl Sniphtedts] Ay 3
(Fig.30) for each domain. Note that the activities that have lower percentages were also classified as
GAYLRNIIFYyGE F2N GKS RATTFSNBY(d R2YFAya 2F RS@St 2 LY
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10 Map the Neighbourhood ' ] 6 Construction project

7 Contact with Natural

9 Meal outdoors
Elements

8 Use the Environment Outside

Motor Social Cognitive Emotional
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Besides the perceived benefits, all participating teachers and caretélk@086)said they intend to repeat
the practical activities in the futurand that children were highly engaged or engaged in these activities.

£

L s
1 rra—
Torres Vedras L MADEIRA TORRES oa vEw ‘

.........................................



Co-funded by the
Erasmus+ Programme
of the European Union

2017-1-PT01KA201035784 | MLO d Moving and Learning Outside

Chapter 4. Output 3. Outdoor activities guidelines and recommendations for
preschool education

Main project conclusions
As for the initial diagnosis of regarditite perception of tke outdoor use by children for play and learning, it
was found that:

1 Parents played at streets, home, and at school (more than 50% everyday), whereas children play
mostly at home and at school (more than 50% everyday)

1 There were also some differences between countries regarding play spaces, namely: playing at wild
nature / forest and at streets around local area was more frequent in Norway and playing at local
parks less frequent in Estonia

9 Parental licenses of indepdant mobility are granted earlier in northern Europe than in southern
Europe

1 Parents fromGreece and Portugadentified more barriers for playing outside than parents from
the other countries;

1 There are rore concerns about media alerts and stranger darig Greece and Portugahd bck
of playspaces and poor play facilitissfrequently mentioned ilGGreece

1 Parents from all counties except from Norway considered that the society is less safe than when they
were children and this is a barrier to let children play outside;

1 Most parentsandteachergcaretakersbelieve that by playing outside children become ligiat;
teacherdcaretakers also believe that creativity is another benefit of playing outside;

1 The mostimportant features that parents identified for outdoor play were natural features, elements
to climb and flat surfaces. Sand and elementsslide, to balance and to swing are also valued.
Teachergcaretakers valued all these elements but also highlighted water, elements to jump down,
hiding places, places for sitting and gathering, places for rough and tumble and graspable / detached
objects;

1 The use of risky tools with adult supervision was mostly valugddmhergcaretakers from Norway
and Estonia;

f Norwegian teachersaretakersR2 y Qi LR Ay (i I y @ /[cdredbéFscBrisidertheelS S1 G S
are more barriers (even weather conditions)

f TheSEA&AGSYOS 2F LR2NI LI L+e& FLOAtAGASE A& FNBIjdSy
Portuguese and Greek preschoshcherd¢caretakers Norwegian preschodtachergcaretakersdid
not identify any barrier;

1 Mostteachergcaretakerssay thee is no specific school policy concerning playing outside. In Greece
and Portugal all théeachergcaretakers mentioned that such a policy did not exist.

1 ildren in Portugal and Greece didot have special clothing to play outside in bad weather
conditions

 Teacherkaretaker®) 26y 0Sf ASTFa I|wf&theandjer Miuénced @nyhR dedisiod of &
letting children play outside

1 The use of the playspace ggidhe viewing of the photoand the visits to the preools showed
that there are diferences between the playgrounds in terms of physical features, as well as in the
rules that children are subjected to in the use of outdoor space.

1 The preschools in Norway, Estorapatia and Portugal share a common trend in terms of diversity
of outdoor environmental resourcegfixed and moveable componentsyhich are available for
children to playHowever, permission given to children by adults to engage in flexible, unpredictable,
childled play was greater in the Norwegian preschooljtasas interms of allowing children to
engage irrisky play In the Greek preschool, outdoor free play was very much limited by the lack of
environmental resources, namely, moveable components and natural featassgciated with
existent rules and norms of outdoaise that constrict childed play.

T / KAt RNByQa RN}IgAy3Ia YR AYyiUSNBASga NBGSHE SR |
subjective, depending on their interestsd preferences but also on the availability of specific
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features that enable them tglay in certain ways. Therefore, play types were diverse, although
physical activity play was very expressive for most childfenfor the elements children would add

to the playground, our results show that children are critical of their current glagess and would

like to introduce novelty, risk, loose parts and moveable toys in their play settings. Concerning, the
most exciting places to play, generally, it was found that children refer to places where they afford
risky play behaviors and wherestpossible to contact with loose parts.

Ly GSN¥a 2F GKS LINR2SOGQa 2dzilidziaz AG gla LkRaa
OKAf RNBYy Qa 2 dzi R2 2 NJirsthbotand ofh& ediciiphaRgfodlidst S+ NI/ A y 3
1 Atraining plan for teachers/caretakers that work in preschools or early childhood education centers
GKFG oAttt SYLR66SNI GKSY G2 NBO23IyAT S (GKS AYLERN
health and weHlbeing; andto promote outdoor active play, physical activity and active participation
in their work with children
1 A setof 12 activities to be implemented with school community that enable children to spend more
time in the outdoors in free play and addiR I OG A BAGAS&SY GHKAOK LINRY2I({:
emotional and cognitive development. &udition, some of these activities enable practitioners to
make lowcost temporary or more permanent physical changes to the preschool playgrounds,
enriching theplay environment and enhancing the quality of pl@e impact of these activities in
the participating preschools from Croatia, Estonia, Greece and Portugal was very positive since the
activities were rated ad@ @S NEB A Y L2 NI | y (j & beniéneéfigial far difeteat Ndnhing G £
of child development, and also because all teachers/caretakers intend to repeat these activities in
the future.

2. Recommendations and guidelines

Based on the Moving and Learning Outside ProjeatrdertoA y ONB | &S OKAf RNBy Qa 2 LI
2dziR22NJ LI e FyYyR fSIENYAYy3 Ay LINBaOK22hdion3Majoky SI N
dimensions:

Enhance knowledge of outdoor play and learning

Keep up to date with evidendeased information bout the benefits of outdoor play

Be aware of media alerts thatreate a culture of fear and risk aversion in childhood

Remember your own memories of childhood and the pleasure of playing outside

Watch children playing outside and try not to interfere

Tale photos or make videos of children playing out and send them to parents

Invite families to come to school for outdoor activities with children

WSYSYOSNI GKIFG LX e Aa dzadzZtte YSaaes y2Aac
Trust children, they are much more cdgba than you might think!

=2 =4 =4 =4 -4 -4 -4 4
D’
M
(@]}
N

Guarantee prerequisites for outdoor play and learning

Have appropriate clothing to play outdoors in all seagéoischildren and adults)

Find an appropriate space in school to keep these clagimelsto dry them if necessary

Hawe a transition area between indoors and outdoors that facilitates dressing and undressing
Encourage your staff to allow children to play outside

Adopt a friendly supervision when children are playing outside

Consider the playground as a place whictrigial for playing but also for learning (include the
outdoor as part of your classroom)

=A =4 =8 =8 -8 =9

Design play environments for outdoor play and learning
1 Make sure the playground allows for diversity of play tyges a good balance between natural
features andiked equipment, and is prepared for the different seasons of the year
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1 Introduce new elementssuch as loose parts and other moveable componeaatt)e playground
to keep play interesting and novel

1 Get families involved in gathering loose parts, suchadgral and recyclable materials to be used in
OKAf RNByQa 2dziaARS LXlIe& i aoOKz22f

1 Develop projects with children to create new spaces and opportunities for playing in the
playground

1 Make opportunities to teach children how to handle dangerous tools with siigien

9 Discover the neighborhood outside your preschool

9 Take children recurrently to natural places such as forest, woods, beach and allow both for free
play and adult led activities

1 Prepare the outdoor space for different activities that usually takeglaside, such as: having a
YSFEEZ R2Ay3 | LXF&ZX NBFERAY3IX AyOf dzRS OKAf RNBY

9 Include children in assessing the conditions of the playground and listen to their suggestions for
improving the spaces.
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Declaration of consent

Moving and Learning Outside (MLO) is a K2+ Erasmus prdje€ct2017#1-PT01KA201035784)
involving Portugal, Greece, Estonia, Croatia and Norway, which targets the promotion of outdoor
education through aplay-based and physical activity approach in preschools. Inspired and
supported by the kind of pedagogical approach widely spread in Norway, this praijast
specifically at:

1 Drawing changes on the perceptions of policy makers, teachers, caretakers and parents on
the possibilities of the outdoor as a rich and valuable environment for preschool children's
learning, development and welleing.

1 Improving pedagogical competences$ mreschool teachers and caretakers working with
children in the outdoor environment, adopting physical activity and play based strategies.

These objectives will be achieved through the implementation of different research stages that will
involve the paticipation of children, preschool teachers and caretakers, and parents. All research
participants will be kept anonymous and data confidentiality is assured. Parents, teachers and
caretakers will be asked to complete a questionnaire to assess parent pdicA 2y 2y OKAf F
2F O0KS 2dziR22NJ SY@ANRYYSYyd a | LINBY2GSNI 27F |
behavior at the preschool playground will be photographed and observed by his/her teacher and
reported on a play observation gridso 5 year old children will be asked to draw their favourite

LI FOS (2 LIXlFe Ay GKS LINBaoOKz22fQa L) F@3aINRdzyR |
drawing. The conversation between the child and the teacher will be recorded on a notepadgr us

a mobile recording device. All data collected in this research will only be safely stored and only used
for the purpose of the present investigation.

If you are willing to accept to participate in this research project, please fill in and tick tbeifail
statements accordingly:

Name of parent:
Signature:
| hereby consent my child to participate in this study:

yes__ ;no___

| hereby consent the use of pictures and voice reguydiof my child participating in this study,
including for the dissemination of the project (conferences, scientific articles):

yes__ ;no__

| hereby consent the use of pictures and voice recordings of my child participating in this study,
including forthe dissemination of the project (project website):

yes__ ;no
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Appendix 2

Parents questionnaire
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MLOc¢ Parents

This survey is part of the Erasmus + project "Moving and Learning Outside" and it aims to
LI NBYyGFf LISNOSLIGIAZ2Y 2y OKAf RNByQa dzasS 27F (
This survey takes- X0 minutes to complete. Thank you for taking the time to answer our questit
There are 25 questions in this survey.

1. About you and your child

1.1. Country
Choose one of the following answers

Croatia
Estonia
Greece
Norway
Portugal

1.2. How old are you?

Only numbers may be entered in this field.

1.3. Your gender:
Choose one of the following answers

Male
Female

1.4. Where did you grow up as a child?

Choose one of the following answers

City
Village

1.5. Are you currently working?

Choose one of the following answers

Full time
Part time
| do not work

80
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1.6. What's your level oéducation?
Choose one of the following answers

Less than primary school
Primary school completed
Secondary school completed
University degree

1.7. How many children do you have in your parental care?
Only numbers may be entered tinis field.

1.8. When answering this questionnaire, think of your oldest child in preschool age. The cf
this questionnaire relates to is:

Choose one of the following answers

Male
Female

1.9. How old is he or she?
Onlynumbers may be entered in this field.
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2. Personal experience (play when you were a preschooler vs own child)
2.1. When you were 4 to 5 five years old, you played:

Never Less than Once a month Every week Every day
once amonth

At a local park

Wild nature environment /forest
At streets around local area

At your home

G FTNASYRaQ K2Y
Ly @2dz2NJ 26y 2NJ
garden

At the school outside

At the school inside

2.2. Your child plays:

Never Less than Once a month Every week Todos os dias
once a month
At a local park

Wild nature environment /forest
At streets around local area

At your home

l'd FNASYRaAQ K2Y
LYy e2dzNJ 26y 2 NJ
garden

At the school outside

At the school inside

mH . = ’ 8 2
-5
Yorln‘ *l‘“lj* . ik > /r ! o l}\Z lO\l"/(TiO\

‘ QueenMaudUniversityCollege
OF LARLY CHILONOOD LOUCATION



2017-1-P

This project has been funded with support from the European Commission.

TO1KA201035784 | MLO 8 Moving and Learning Outside 1110 n

Co-funded by the
Erasmus+ Programme
of the European Union

This publication reflects the views only of the

author, and the Commission cannot be held responsible for any use which may be made of the information contained therein.

2.3. Atwhat age would you allow your child (alone or with friends of the same age) tc

do the following?
Only numbers may be entered in this field.

Cross main roads

Use the bus

Go out in the neighborhood after dark
Cycle on main roads

Walk toschool

Walk to places other than school

Play outside (not considering the backyarg
or frontyard)

od tFNBYGlFf o0F NNARSNE

oPmMPd 2 KAOK 2F (GKS F2ff2Ay3as AT
Check all that apply

Lack of time

Lack of playspaces

Weather conditions

Concern about children getting dirty

Fear of getting injured

Media alerts about children being injured, lost or kidnapped
Traffic

Strangerdanger

Poor play facilities

My own concern/anxiety

My child is too young

Lack of other children to play with outside
None of the above

0 2
Ly

OKAf R

®EFEsidé?NS

3.2. Do you let your child play in the same ways/spaces as you did when you were

his/her age?
Choose one of the following answers

Yes
No

Ul-a A
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3.2.1. If no, because:
Check all that apply

| feel my child is too young

w»

L ¥SSt (2RIFe&Qa a20ASdi& Aa Y2NB RIy3aISNERddz
L ¥SSt LQY SELISO( pritectiva + LI NByd G2 o685 Y| |
L FSSt GKIG y2¢l RFéa | RdZ Ga FNB tS5aa 02| |
children

None of the above

3.3. Should children be allowed to play outside in rain?
Choose one of the following answers

Yes
No
3.4. Should children be allowed to play outside in snow?

Choose one of the following answers

Yes

No

3.5. Should children be allowed to play outside in cold weather?

Choose one of the following answers
Yes
No

no tl NBY the thpottan& dffoutddgf play.
4.1. How many hours (on average) does your child spend in preschool per day (use 0.5 for |
an hour; 1 for one hour, etc)

Only numbers may be entered in this field.

4.2. In preschool, how many hours a day (on average) do you think your child should be allc
to play freely (use 0.5 for half an hour; 1 for one hour, etc):

Only numbers may be entered in this field.

Indoors

7 ; 84
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Outdoors

4.3. In preschool, how many hours a day (on average) do you think your child should be doi
activities led by na adult:

Only numbers may be entered in this field.

Indoors
Outdoors

4.4. Would you like your child to spend more tingaying outside in preschool?

Choose one of the following answers
Yes
No

4.5. When your child is not in preschool, would you like him / her to spend more time
playing outside?
Choose one of the following answers

Yes
No

4.6. Inyour opinion by playing outside your child will become more

Please select at most 3 answers

Confident (by testing him / her abilities)

Courageous (by taking risks)

Resilient (by learning to face adversity)

Creative (by explorindifferent alternatives)
Independent (by trying out things for him/herself)
Sociable (by interacting more with other children)
Capable of making good decisions (by learning from mistakes)
Capable of learning (by testing problem solvsitgations)
Happy (by experiencing fun and thrilling activities)
Healthy (by being more active)

None of the above

7 ; 8%
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7

neTd® 2KAOK 2F GKS 0Sf2¢
Please choose all thapply:

Toys

Sand

Water

Fire

Natural features (trees, bushes, etc)
Playing structures or elements to climb
Playing structures or elements to slide
Playing structures or elements to jump down
Playing structures aglements to swing
Playing structures or elements to balance
Hiding places

Cthi adNFIOSa 6080tAy3Is Nz y )

Places for sitting and gathering

Places for rough and tumble

Risky tools with adult supervision (knifes, hammeesys)
Graspable / detached objects

None of the above
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Appendix 3

Teachers & Caretakerguestionnaire
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MLOc¢ Teachers & Caretakers

This survey is part of the Erasmus + project "Moving and Learning Outside"a@md iib
FaaSaa GSFOKSNEQ FyR OFNBiGF]1SNAQ LISNOSL
This survey takes- X0 minutes to complete. Thank you for taking the time to answer our
questions.

There are 22 questions in this survey.

1. About you
1.1. Country

Please choose only one of the following:

Croatia
Estonia
Greece
Norway
Portugal

1.2. How old are you?

Please write your answer here:

1.3. How many years of experience do you have as a preschool teacher?

Please write your answer here:

1.4. Your gender:

Please choose only one of the following:

Male
Female
M . & 7 % 88
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1.5. How many children are there in your child group/department in your preschool?
(that means children of whom you arezsponsible for)

Please write your answer here:

HO® t NBaOK22f o0F NNASNB (2 OKACf

2.1. Which of the following, if any, are in your opinion barriers for children to play outside in 1
playground?

Please choose all that apply:

Lack of time

Lack of playspaces

Weather conditions

Concern about children getting
dirty

Fear of getting injured

Poor play facilities

My own concern/anxiety

None of the above

Other:

2.2. Are there any rules in thpreschool policy that do not allow children to play
outside?

Please choose only one of the following:
Yes
No

2.2.1. If yes, please specify:
Please write your answer here:

2.3. Should children be allowed to play outside in rain?

Please choose only one of the following:

Yes
No

m . & / - 89
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2.4. Should children be allowed to play outside in snow?

Please choose only one of the following:

Yes
No

2.5. Should children be allowed to play outside in cold weather?
Pleasechoose only one of the following:

Yes
No

2.6. Is there a specific school policy concerning playing outside?

Please choose only one of the following:

Yes
No

2.7. At your school, do children have special clothing to ptaytside in bad weather
conditions (e.g., raincoats, rain boots)?

Please choose only one of the following:

Yes
No

2.8. Your decision of letting children play outside is mostly influenced by:
Please number each box in ordergéference from 1 to 4.

Your choices Your classification

¢ Own beliefs;Parental expectations Own beliefs ]

School conditions; School curriculun Parental ]
expectations

School conditions
School curriculum
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o® ¢S OBSNERAPFREQ OBASga 2y
outdoor play.

3.1. On an average day, how long do children spend playing outside (use 0.5 for half an hot
for one hour, etc)?

Please write your answer(s) here:

At spring:
At summer:
At autumn:
At winter:

3.2. In your opinion, do children at your preschool spend enough time playing outsid
Please choose only one of the following:

Yes
No

3.3. In preschool, how many hours a day (on average) do you think children should be allow
to play freely (use 0.5 for half an hour; 1 for one hour, etc):

Please write your answer(s) here:

Indoors:
Outdoors:

3.4. In preschool, how manigours a day (on average) do you think children should be doing
activities led byan adult:

Please write your answer(s) here:

Indoors:
Outdoors:
m . & / - 91
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3.5. In your opinion, by playing outside children become more:
Select 3 answers:

Confident (by testing him / her abilities)

Courageous (by taking risks)

Resilient (by learning to face adversity)

Creative (by exploring different alternatives)

Independent (by trying out things for him/herself)

Sociable (bynteracting more with other children)

Capable of making good decisions (by learning from mistakes)
Capable of learning (by testing problem solving situations)
Happy (by experiencing fun and thrilling activities)

Healthy (by being moractive)

None of the above

A

odcd® 2KAOK 2F GUKS o
Please choose all that apply:

2g LIl & FSIGdzNBa R2

(0p))

Toys

Sand

Water

Fire

Natural features (trees, bushes, etc)

Playing structures or elements to climb

Playing structures or elements to slide

Playing structures or elements to jump down

Playing structures or elements to swing

Playing structures or elements balance

Hiding places

Cftld adaNFIFOSa o60e0f Ay3aI Nizyy A
Places for sitting and gathering

Places for rough and tumble

Risky tools with adult supervision (knifes, hammers, saws)
Graspable / detached objects

None of theabove
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3.7. Please describe your attitude when supervising children while they are playing outside?
(Supportive, restrictive, participant, risk encouraging, etc.)

Please write your answer here:

Please insert the last 3 digits of your celhone

Please write your answer here:

A UE R A
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Appendix 4

Guidelines for data collection
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Guidelines

Play Observations (to be completed by teachers)
1. Draw a map of the playground andke photos of the different plagreas of the school

playground where children play.

22 1GONROGdzGS 2yS fSGGSNI oY .= /X 5X0 G2 SIFOK LI
Brief description of main features including access points (such as slopes, trees, shrubbery,
areas to hde, things to climb up or clamber over, seating and gathering points, areas with
different height levels; as well as places for sport activities and any manufactured play
equipment features that may have been installed).

3. Share the information of the photoand brief description of each play area in a word
document that should be uploaded in the Devise and Assess folder of the MLO project (please
ONBFGS I F2ftRSNJI gAGK @2dz2NJ O2dzyiNEQa YyIYS0®

4. Fill'in the play observation grid accordingly:

a. Remember that each pjaarea must be observed 3 times (on different days or on the
same day but at different time periods that children spend outdoors), each time
corresponding to a period of 5 minutes. A total of 15 minutes in each play area.

b. Use one play observation for eaplay area (if you consider your preschool to have 4
areas you will need to return 4 play observation grids in the end).

c. Fillin accordingly.

d. Take at least one photo of each 5 minutes observation for the photo diary.

5. Upload the Play observation grids ane: thhoto diary to the same folder (Devise and Assess
F2t RSNJ k , 2dzNJ O2dzy iNEQa F2fRSNL FyR LX SIFasS ¢
sending us an email.

/| KAt RNBSYyQa RNI gAy3IaY o
1. Ask a five year old child to draw their favourite place to play inttfiél5 48 OK2 2f Qa LJ | e 3
2. Afterwards ask the child 4 questions related to the drawing. Explain to the child that you are
going to record the conversation so that you can do the transcription afterwards, or if you
prefer instead take notes. Use the procedwymu think is more appropriate. Although you
have 4 questions, try to engage in a conversation with the child. Questions:
a. Why is this your favourite place to play?
b. 2 KAOK LJ I OSa R2y Qi @&2dz tA1S G2 LwLtlre Ay (K
c. If you could add something tiis playground what would it be?
d. What is the most exciting place to play in the playground?
3.tfSras aoly GKS RNI}gAy3Ia |yR dzLlX 2FR GKSY | 2

Photo diary (or video diary optional):

Upload the photos/videos of each play area iz O2 dzy  NE Q& F2f RSNE al 9SR |
I NBF! mad> ! NBF! HYRY ! NSF! oNRX ! NBF. madx ! NBF. HYF
15t corresponds to the 35 minutes observation,™ corresponds to the ® 5 minutes observation,

and 3¢ corresponds to the '$5 minutes observation.

LT &2dz KIS Y2NB (KFy 2yS LK20G2 TFT2NJ 2yS 20aSNDI
oai;élomas‘ 95
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Appendix 5

Observation grid
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Name of country:
Play space grid: Play Area(fill in with the correspondinggtter):

1st 5 minutes
O1oElpEllo s Observation day and date: | Weather:

Usage by Male: Female: Approximate mean age | Total of
children (e.q., 34; 45): children:
(numbers)

2nd 5 minutes
OloElpElfo s Observation day and date: | Weather:

Usage by Male: Female: Approximate mean age | Total:
children (e.q., 34; 45):
(numbers)

3rd 5 minutes
Ol =VElle s Observation day and date: | Weather:

Usage by Male: Female: Approximate mean age | Total:
children (e.g., 34; 45):
(numbers)

1st 5 2nd 5 3rd 5
IIES minutes minutes

Activityobserved by presence of children:

Walking, travelling through the space:

Sitting and gathering:

Riding bikes, scooters, skateboards:

Use of natural features (e.g. trees, bushes, moung
hills):

tftF@Ay3a gAGK StSYSyida
Use of senses (taste, smell, sight, sound, texture):

Movement (e.g. running, jumping, climbing,
balancing, rolling):
Rough and tumble:

Risk and challenge (physical):

Playing withprops/loose parts:

Pretend Play:

Playing alone

Playing together
'RFLIWSR FTNRY 4! asS 2F aoOKz22f IJ&RAARE F2 NI AX A RAYT t2fdiie 2
from http://www.playwales.org.uk/eng/schoolstoolkit
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Appendix 6

Power point presentation for the staff workshop
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< m O Creating awareness for the
importance of outdoor play

rmaving and learning cutside . .
e and learning in preschools

T ) - - Erasmus +

1
EXERCISE 1 £ m._g,

PAST AND PRESENT:
How did you play as child?
How do children play today?
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Properties of Play

A v ~ -

* Apparently purposeless {done for its own sake)
* Voluntary

* Inherent attraction

* Freedom from time

* Diminished consciousness of self

* Improvisational potential

* Continuation desire

Brown& Vaughan (p. 17, 2010)

3
Play is...
A behaviour which is freely chosen, personally directed and intrinsically
motivated {Playwork Principles Scrutiny Group, 2005)

* Open .
* Spontaneous { o
* Unpredictable

4
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Benefits of play

* Pilay is important for children's development, learning, health (both physical
and mental) and quality of life (Cheng & Johnson, 2010; Gleave & Cole-
Hamilton, 2012).

5
Benefits of outdoor play
* Increased physical activity
* Positive health effects and quality of life.
* Better cognitive and learning skills.
* Increased social competence.
* Better inclusion in school life.
* Reduction of antisocial behaviour and vandalism.
[Beuascnl et al, 2012; Burriss & Buerhis, 2011; Cheng & Johnson, 2010; G, 2034; Gleave & Cole-Hamilton, 2012; Mess, 2012).
6

My - ) & y 101
M I i @m-—% H (\j b (J mﬁ%‘a ';‘ SlfeenMauduniversity(ollege (}Ql} IO}JXT $

ARLY CHILONOOD EOUCATION




Co-funded by the
Erasmus+ Programme

2017-1-PT01KA201035784 | MLO d Moving and Learning Outside <| I I O
of the European Union

moving and leaming outside

This project has been funded with support from the European Commission. This publication reflects the views only of the
author, and the Commission cannot be held responsible for any use which may be made of the information contained therein.

EXERCISE 2

TYPES OF PLAY AND ADVOCACY FOR FREE PLAY

Outdoor risky play

* Risky play can generally be defined as
thrilling and exciting forms of play that
involve a risk of physical injury
(Sandseter 2007).

« Children love to play in risky ways—
ways that combine the joy of freedom
with just the right measure of fear to
produce the exhilarating blend known
as thrill (Grey, 2014).

* Risky play primarily takes place
outdoors in children's free
adventurous physical activities
(Stephensen, 2003 & Sandseter, 2007)
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Outdoor risky play

Six categories of risky play:

1. Play at great heights.

2. Play with high speed.

3. Play with dangerous tools.

4. Play near dangerous elements.

5. Rough-and-tumble play.

6. Play where children can
“Because you can do lots of strange-wierd

disa arfget lost.

things, and you can learn soobatics, also you ppear/g

can walk high on the crosshars of the train® (3

year oid child)”™ (Sandsetter, 2009).

EXERCISE 3

Assessing priorities for action towards more and better quality of children's
outdoor time

10
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The importance of promoting outdoor free play

¢ *ﬂ:&\«%

* In the last 50 years, there has been an abrupt decrease of the outdoor free play in
most industrialized countries (Gray, 2011), mostly due to concerns related with
safety and fears (accidents, injuries, traffic, cold or rainy weather, bullying, strangers);
changes in the urbanization; use of technology for recreation ; increasing pressure in
leaming goals ( since preschool); more time in adult-organized leisure activities; poor
or lacking of play environments.

11

The importance of promoting outdoor free play

* Encounters with certain types of risk are said to help children learn how to manage
those risks;

* Children have an appetite for risk taking, that, if not fed somehow, will lead them to
seek out situations in which they may be exposed to greater risks;

* Active outdoor play always involves some risk, but that the risks are greatly outweighed
by the heaith and developmental benefits and because they provide self-directed
learning opportunities;

* Overcoming challenging situations is an essential part of living 3 meaningful and
satisfying hife

(Gill, 2007)
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Play...in the widest possible sense

| When children play, they are._. | | When children play, they show...

1 using first-hand experiences

2 making up rules = what they know sbout [to the limits of
3 making props their

4 choosing to play knowledge)

5 rehearsing the future » what they are interested in

6 pretending = what they want to know mone sbout
7 playing alone = what they want to understand

B playing together = what they are anxious, concerned or
9 having a personal agenda worried shaut

10 being deephy irvohved = what they feel

11 trying out recent learning
12 coordinating ideas, feefings and
relationships for free flow play.

= their many possible future roles.

ﬁnam[m:l.. .1595:|
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Play...in the widest possible sense

“We aim to provide a play enviromment in
which children will laugh and cry; where they
can explore and experiment; where they can
create and destroy; where they cam achieve;
where they can feel excited and elated; where
they may sometimes be bored and frustrated,
and may sometimes hurt themselves; where
they can get help, support, and encouragement
from others when they require it; where they
can grow to be independent and self-reliant;
where they can learm—in the widest possible

sense—about themsehes, about others, and
about the world.”
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Which challenges are we willing to adopt so that the
outside space of our preschool becomes a place where
children learn while they play?

TIRAE SPACE FLEXIEILITY
PLAY
FREEDORA FLUIN
PERMISSION

RN AN Lae, P pul s e Flrpgroand, Wele Tl
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< m O Creating awareness for the
importance of outdoor play

micwireg and keaming ouiside . .
R and learning in preschools

e N [T,

1
EXERCISE 1 <MLo
PAST AND PRESENT:
How did you play as child?
How do children play today?
NI S 4 ,i,,_.....-...,wm T m 2
2
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Properties of Play
-——W'

/A
AL

R -~

Apparently purposeless (done for its own sake)
Voluntary

Inherent attraction

Freedom from time

Diminished consciousness of self
Improvisational potential

Continuation desire

L L R

Brown& Vaughan (p. 17, 2010)

A behaviour which is freely chosen, personally directed and intrinsically
motivated [Playwork Principles Scrutiny Group, 2005)
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EXERCISE 2

Play experiences as a child enabled me to become...

Benefits of play

* Play is important for children's development, learning, health (both physical

and mental) and quality of life (Cheng & Johnson, 2010; Gleave & Cole-
Hamilton, 2012).
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Benefits of outdoor play

* Increased physical activity

* Positive health effects and quality of life.

* Better cognitive and learning skills.

* Increased social competence.

* Better inclusion in school life.

* Reduction of antisocial behaviour and vandalism.

[Beuascnl ot al, 2012; Burria & Surrtss, 201 1; Cheng & Johraon, 2010; Gif, 2014; Glesve & Cole-Harmilion, 2012; Mcaa, 2032},

Outdoor risky play

* Risky play can generally be defined as
thrilling and exciting forms of play that
imvolve a risk of physical injury
(Sandseter 2007).

* Children love to play in risky ways—
ways that combine the joy of freedom
with just the right measure of fear to
produce the exhilarating blend known
as thrill (Grey, 2014).

* Risky play primarily takes place
outdoors in children's free
adventurous physical activities
(Stephensen, 2003 & Sandseter, 2007)
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Outdoor risky play

Six categories of risky play:

1. Play at great heights.

2.  Play with high speed.

3. Play with dangerous tools.

4. Play near dangerous elements.

5. Rough-and-tumble play.

6. Play where children can
“Because you can do lots of strange-wierd

things, and you can learn acrobatics, also you disappear/get lost.
:::::::ﬁ:)?ﬂ the crossbars of the train” (5 (Sandsetter, 2009).
9
EXERCISE 3
OUTDOOR PLAY ADVOCACY IN PRESCHOOLS:
Screening of a short film and creating an advertisement
10
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The importance of promoting outdoor free play

& i M nt(

[&ép
L

* In the last 50 years, there has been an abrupt decrease of the outdoor free play in
most industrialized countries (Gray, 2011), mostly due to concerns related with
safety and fears (accidents, injuries, traffic, cold or rainy weather, bullying, strangers);
changes in the urbanization; use of technology for recreation ; increasing pressure in
learning goals { since preschool); more time in adult-organized leisure activities; poor
or lacking of play environments.

11

The importance of promoting outdoor free play

* Encounters with certain types of risk are said to help children learn how to manage
those risks;

+ Children have an appetite for risk taking, that, if not fed somehow, will lead them to
seek out situations in which they may be exposed to greater risks;

+ Active outdoor play always invoives some risk, but that the risks are greatly outweighed
by the health and developmental benefits and because they provide self-directed

learning opportunities;
* Overcoming challenging situations s an essential part of living a meaningful and
satisfying life .
(Gill, 2007)
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Play...in the widest possible sense

| When children play, they are... |

| When children play, they show...

1 using first-hand experiences
2 making up rules

3 making props

4 choosing to play

5 rehearsing the future

B pretending

7 playing alaone

8 playing tomether

9 having 2 personal agenda

10 being desphy imeodeed

11 trying out recent leaming
12 coondinating ideas, feelings and
relationships fior free flow play.

= what they know about [t the limits of
their

krewledge]

= what they are interested in

= what they want to know more sbout

= what they want to understand

= what they are anious, concerned or
worried about

u what they feel

= their many possible future roles.
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Play...in the widest possible sense

"We aim to provide a play environment in
which children will laugh and cry; where they
can explore and experiment; where they can
create and destroy; where they can achieve;
where they can feel exdted and elated; where
they may sometimes be bored and frustrated,
and may sometimes hurt themsehles; where
they can get help, support, and encouragement
from others when they require it; where they
can grow to be independent and self-reliant;
where they can learn—in the widest possible
sense—about themselwes, about others, and
about the world."
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Which challenges are we willing to adopt so that the
outside space of our preschool becomes a place where
children learn while they play?

TIME SPACE FLENIBILITY
LAY
FREEDOM
PERMISSION FUN
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Appendix 8

Assessments of the 12 activities
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moving and learing outside

Portugal | Besti | Ekhiha | Hrvatska | Monge

><mlo

- Erasmus+

Assessments of the 12 Activities

Do you think the ideas presented in this workshop were important?
100 BE.B
80 T4 727
(1]
01 AP
o v - |
RERUREEE
- efefefgtl
B mpartant = Very important . .
wurkshnp Croatia  Estomia Greece  Portugal
Did this workshop change your view on the benefits of outdoor play and the importance of
risk? 100
100 BR.9
50 773
&0 w0 571
aa 227 I 1
20
Mo Yes Mo Yes HNo  Yes | Yes
Croatia Estonia Greere  Portugal H No mYes
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Do you consider outdoor play and risky play important for children's developrment?

100
100 773
(1] T4 636
&0
a0 327 I 286 I 364 I
20
g 1 1 I
£ B E B B % B
E = B F : B %
=1 - =1 L L a2 u
E = E = = £ =
= Important = Very ||'|'IPE| rtant Croatia Fofrwnia  Greere Prctoezl

&re you willing to implement some of the ideas presented in this workshop with your kids
[&.g., more opportunities to play outside and to engage in risky play]?
2

100 85.5
B
B0
an
o a5
D -_—
Mo
Croatiz Estonia Greeoe Portugal R ——
3
Croatia 46 Do you think the ideas presented in this workshop were important?
Estonia 5 526
Greece 13 783
Portugal 23

B EZEE

=
=
rporant T B

Vesy bmip

B important 8 Very important
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Do you consider outdoor play and risky play important for children's development?

B
[*]

Very img —E
Very imp IEE—
&

&

Yew irp —E
pr
P

Very bmp I

Mot atall 155

m important = Mot atall = Very important
Croatia Estonia Greeoe Portugal

Are you willing to implemnent some of the ideas presented in this workshop with your kids
[e.g., more opportunities to play outside and to engage in risky play)?

100 235 100 100 100 3.4
&0
&0
a0
20
o
Yes Ve es Yes
Croatia Estonia Greeoe Portugal m No =m Yes
5
Croatia 3  Afterimplementing this activity, did it become integrated in the daily routine of tha
Estonia g9 preschool?
Greece 5 4.2
Portugal 4

-EEZEE

100 100
RS
I 111 I I
|

Yes Parfy Yes Partly No Party Yes

Croatia Estonia Greeoe Portugal
® Mo m Partlyintegrated m Yes

How efficient do you think this activity was to promote children's outdoor play and learning?
100
I 3
:

Croatia Estonia Gresce

3

cHERBE

Ve of I R
very of I &

Efficient TN T

Efficient [ &

E Efficiant [ 3
Ve of I 07

ugal m Efficient = Viery efficient
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How efficient do you think this measure was to promote children's: [Motor development]

Jﬂlm
& &0
&0 dus“m o 50
A
AREN
i}
TR E:
& o L
E E = E = E =
® Efficient ™ Very efficient Croatia Estonia Gresoe Partugal

How efficient do you think this measure was to promote children's: [Social development]

STYIY:
Efficient I £
Efficiant -E

ey af -E
Efficient [ &
Vey of I 2
Efficiont N 5
Werg of I 5

Croatiz  Estenia Gresos

{

n Effident mVery effcient

How efficient do youw think this measure was to promote children's: [Cognitive
development]

u Efficient  u Viry efficient Croatia  Esona  Greee | Portugal

How efficient do you think this measure was to promote children's: [Emotional development]

100 e B0
B0 66.7
hs 333 I I - -
: i 11
3 N | r
IR IEE
s 58 * 5 * 5§ *
Croatia  Estonia Greece Portugal m Effident  m Very effcient
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Croatia 2  After implementing this activity, did it become integrated in the daily routine of the
Estonia 3  preschool?
Greece 4 100
i1}
Portugal 10
1]
1]
a0 313-
20
o
Partly Partly Yes Mo Partly Partly Yes
ENo ® PEI'ﬂ'!,I l\tEElﬂtEd H Yas Croatia Esbonia Gresoe PEI'tLF|

efficient do wou think this activity was to promote children's outdoor play and learning?

100
66.7 73 50
40
1sdl
R
A L
r u =
2 0 * ¥ I 2
Croatia Estonia Gresce Portugal

m Efficient = Motalal = veryefficient

How efficient do you think this measure was to promote children's: [Motor development]

i
;

u Efficient ® Motalall  ® very efficient Croatia Estonia Greece Portugal

oHEZEE

Effidert N E
Veryof I &
Mot slan I

Efficent N 2
veryef [ B

Efficent I [

How efficient do you think this measwre was to promote children's: [Social development]
100 100 100
BO 66.7 &0
&0
20 | -
kT = k] - E =
AN BN AN AN A
(=] ()
Croatia Estonia Gresos Portugal m Efficient = Motalall = veryefficient
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How efficient do you think this measure was to promote children's: [Cognitive

development]
i1}
&0 867 - o
gy 50 50
AT IHE
il
; | il
' IR
= sfefeis !

Croatia  Estonia  Greece  Portuga

m Efficient = Notalall = veryefficient
efficient do you think this measwre was to promote children's: [Emational development]

100
6.7 -
10
W |
Piiiia:
K L] L
= ﬁ = ﬁ g § =
Croatia Estonia | Greee Portugsl | m pfficient ® Motalall = very efficient
11
Croatia 3  Afterimplementing this activity, did it become integrated in the daily rowtine of the
Estonia 3 preschool?
Greece 10 wo M@ 100
Portugal 4
& 66.7
&0
&0 313
20
1]
Yes Partly VYes Partly Yes  Yes
Croatia Estonia Greece  Portugal

B Partly integrated B Yes
How efficient do you think this activity was to promote children's outdoor play and learning?

100 L)
667
333

Ve ef Effident Wery ef Effident Efficent

Croatia Estonia Greece  Portugal B Efficient B very efficient
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How efficient do you think this measure was to promote children's: [Motor development]
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How efficient do you think this measure was to promote children's: [Social development]
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How efficient do youw think this measure was to promote children's: [Cognitive
development]
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How efficient do you think this measure was to promote children's: [Emotional development]
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